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CHAPTER I 
STATEMENT OF THE PROBLEM 
1. Purpose and Scope o£ the Study 
Purpose of the ~nquiry. The purpose of this study is to 
provide information concerning the educational and vocational .; 
adjustment of the graduates of the Swampscott High School 
classes of 1950 and 1951, as well as their evaluation of 
certain phases of their high ~chool education. 
Specifically, this study is concerned to finding as 
complete answers as possible to the following questions: 
1. What becomes of our gra4uates after they leave 
Swampscott High School? 
2. What kinds of further education do they pursue? 
3. In what vocational areas do they demonstrate 
interest? 
4. \~t percentage of graduates do not seek any 
advanced formal training? 
5. ~fuat kinds of occupations do our graduates enter? 
6. · What factors significantly influence successful 
vocational adjustment? 
7. How much time elapses between graduation from high 
school and assuming first full-time job? 
8. ~That factors.contribute toward lack of successful 
vocational adjustment? 
p 
'i I! 
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9. How permanent were the vocational choices made by 
our students while in high school? 
10. Why do our graduates change jobs? 
11. Vfuat changes are recommended in curricula and in 
specific subject matter courses? 
12. What extra-curricular activities have been most 
profitable to students after high school? 
13. What guidance needs should be provided for in the 
school's program? 
14. What services should Swampscott High School provide 
!/ or augment for its former students? 
II 
11 It would seem that a high percentage of responses to these 
,, 
t! questions sh~uld furnish the school administration with 
significant data to be used in improving present services at 
Swampscott High School. 
Scope of the inv~stigation. This study is based upon 
responses from 186 graduates from the Classes of 1950 and 
1951 of Swampscott High School. These two groups were 
selected because it was felt that their opinions and experi-
ences would be most pertinent to an evaluation of present 
offerings at the high school. Originally, drop-outs who had 
not transferred to other schools were to be included in the 
survey group; however an investigation of the school records 
showed that only six students out of 241 former students in 
the two survey classes did not complete their education at 
·I 
, __ , ___ .. ________ -----·-· , _____ _ 
---- ~---- --- ___ ,__..,......_ ~-----~ 
Swampscott H~gh School and did not trans~er directly to some 
other school. Data ~r01n such a limited number of' non-
graduates would have little value because of' their incon-
elusiveness. 
2. Justif'ication of' the Study 
A follow-up study in Swampscott at this time seems 
especially worth while f'or three reasons: (1) formal guidance 
activities are being initiated throughout the school system 
f'or the f'irst time; {2) plans for a new high school to be 
constructed within the near ~uture are being discussed and 
should be f'ormulated on the basis of' demonstrated pupil needs; !l 
(3) there hav~ been no similar studies conducted at Swampscott· 
High School in the past. The business department of the 
school, however, has done an excellent service in conducting 
periodic surveys, from both the employer and employee view-
point, of' graduates of the business curricula. These studies, 
however, since they affect not more than thirty per cent o~ 
,the school's enrollment, need to be supplemented by an over-
all study of the kind proposed herein. Data collected should 
reveal those student needs which are being met and those which·· 
have been overlooked in the Swampscott High School o~ferings. 
Necessary curriculum adjustments can then be made on a 
practical basis. Follow-ups of this kind have been 
ll II !I I• 
li 
!\ 
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successfully made by Zabriskie, 1 Findlater, and Heselton for 
their respective schools and by several state departments of 
education, including that of California.2 
Need for functional education. Even a cursory reading 
of the literature in the field of education and in the 
general reading area within the last decade reveals a 
definite, well-defined concern on the part of our leaders 
with the development of a practical and functional program 
in our public schools. It is platitudinous indeed to remark 
that our democratic system of public education is a basis as 
well as an outgrowth of our democratic society. Neither is 
it a novel idea that today, with the numerous threats to our 
way of life, education must fulfill its purposes of securing 
the well-being of the individual and the subsequent enhance-
ment of society. As recently as October, 1950, G eneral Omar 
Bradley, discussing education in today's world, remarked: 
11We mean to have the entire community benefited, making it a 
better place to live in and a better place in which to make 
a living."2 Another recent expression of the importance of 
1. 
2. 
Marcia Zabriskie, A FOLLOW-UP STUDY OF GRADUATES AND-NON-
GRADUATES OF BLOOMFIELD HIGH SCHOOL FROM1941 to 1945 
Unpublished Master's Thesis, Boston University, 194B. 
Omar N. Bradley, "A Soldier Speaks on Education," The 
Massachusetts Teacher, October, 1950. P• 5. 
----·-~ --. 
-- -~ -·-- - --- ~ - ~· 
an educated populace has come from President Whitney Griswold 
of Yale University. Here are his exact words:l 
"This is the time for self-inspection and 
self-improvement, for which opportunities 
exist on every campus. Far be it from me 
to say what others should do: I am too 
busy with the mote in my own eye. But I 
seem to see a country which wants better 
of it, than it gets. Wherefor the dis-
crepancy? Because •••• we do not understand 
its purpose. We still think of it as a 
luxury and a privilege, when in reality 
it is a necessity and an obligation." 
These two quotations demonstrate clearly the concern for 
our educational program today. 
Still more recently, another significant statement has 
been made concerning contemporary public school education. 
"No nation has done better (than the United States), but it 
is still not enough," concludes a contemporary educator.2 
In 1948 in the 24,000 public high schools in the United 
States still only 48 out of every 100 pupils were being 
graduated.3 
Importance of follow-up studies. Such striking evidence 
obviously points toward the need for reexamining our educa-
1. Whitney-Griswold, "Survival Is Not Enough," The Atlantic 
Monthly, April, 1951, p. 29. ---
2. J. Dan Hull, nour Adolescent Education: Some Comments,n 
School and Society, December 15, 1951, p. 376. 
3. ~· 
=---~-__ _:_.: __ . --
~ : 
p tional program from kindergarten through graduate school. Th~ 
practical problem which immediately arises is: What criterion 
for evaluating the effectiveness of our present educational 
setup should be used? It is a well-known fact that in the 
commercial world when the manufacturer desires specific, 
up-to-date information concerning his merchandise, he seeks 
out the opinion of the consumer. In like manner, leaders 
in education believe that the consumers of our educational 
services are most competent to judge the effectiveness of 
the school program. 
It is this reasoning, then, which has given impetus to 
the numerous follow-up studies that have been made and that 
are presently being conducted throughout many high schools 
and colleges. 
In the words of one educational leader, who reflects 
the views of scores of his associates, the follow-up study 
is justified by this reasoning:l 
They (the schools) should at least be in 
possession of data concerning the student's 
experiences during the five or six years 
following graduation. Follow-up studies need 
not focus·on the adequacy of vocational train-
ing alone, but may cut·across every·area of· 
adjustment--vocational, avocational, social, 
emotional, and physical. 
Increasing stress is being made on a kind of moral 
obligation of the school for guidance and assistance to its 
1. D. Welty Lefevre, Archie Turrell, and Henry Weitzel, 
PRINCIPlES AND· TECHNIQUES <F GUIDANCE, Ronald Press Company, ~ ---· ~"New.Yor12; r-950~~1>. 54o:~c-- · -- -=-~_:--~ - -- - ---_-_c=-=~~-- - --" 
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students and ex-students until such time as they have made 
satisfactory adjustment to their life after high school. 
This view is reflected in countless texts written by 
educational leaders. 
3. Description of Community and School 
The tovna. Swrunpscott, the original Indian name for 
Red Rock, is a beautiful residential to\vn, situated on the 
Atlantic coast about seventeen miles northeast of Boston, 
between Lynn and Salem, Massachusetts. It was settled in 
1629 as an outpost of Saugus, Massachusetts. Later it be-
came ~art of Lynn and remained as such until its incorporation 
as a to'vn in 1852. 
Although Swampscott, in its earlier days, boasted of 
a rich lobster industry, it is now chiefly kno\vn as a summer 
resort tovm. Increasingly, however, it is becoming composed 
;r of permanent residents, serving as a "bedroom" of Lynn and 
" 
i\ Boston. 
The present population, according to the 1950 census,l 
is 11,535. Numerous parks, playgrounds, beaches, and recre-
ational facilities make Swampscott an ideal community in 
which to live. Its attractive coastal location, in addition 
to its proximity to such industrial and business centers as 
1. Town of Swampscott, SWAMPSCOTT REPCRTS"ON ITS lOOTH YEAR, 
Jackson and Phillips, Inc., Lynn, 1952. 
I' 
Salem, Lynn, and Boston, make it one of the fastest growing 
communities on the North Shore. According to an estimate 
made by Educational Research Associates in 1951, a realistic 
estimate of population growth in Swanpscott within the not-
too-distant future would place the population at approximately 
1 20,000. 
The Swampscott School System. There are six public 
schools in Swampscott, including one senior and one junior 
high school. The total school enrollment, as of November, 
I< 
'' 1951, was 1998 students.2 One parochial school, consisting 
of a kindergarten and nine grades, supplements the public 
school system. In 1951 St. John's School had an enrollment 
of 354 students. The teaching personnel in the public schools 
was composed of 87 regular classroom teachers, five princi-
pals, and a superintendent. 
Swampscott Hi&q School. In recent years, until 1950, 
Swampscott High School had operated as a three-year senior 
high school, with an average enrollment of 350 students. 
To remedy school housing problems incurred through the 
1. Educational Service Associates, REPORT OF THE-SCHOOL 
BUILDING SURVEY, Town of wampscott, 1951, P• 10. 
2. Town R aport Committee, ··ANNUAL REPORT OF THE TOWN OF 
SWAMPSCOTT, March, 1952, P• 83. 

cent officially enrolled in the Domestic Arts curriculum. 
(This figure, however, does not indicate the number of stu-
dents who study domestic arts courses.) 
Although a large percentage of Swampscott High School 
graduates do pursue higher education, there has been a grow-
ing awareness on the part of the faculty and administration 
that additional educational and vocational guidance would 
help many youne people at Swampscott High School to make 
more realistic choices in keeping with their demonstrated 
aptitudes and interests. A mimeographed program of studies, 
with requirements for each curriculum, is located in 
Appendix A of this study. 
CHAPTER II 
PREPARATION AND ADMINISTRATION OF 
THE SURVEY INSTRUMENT 
1. Construction of Inquiry Form 
Choice of method of collecti~ data. A three-fold 
incentive for conducting a follow-up at Swampscott High School 
" at this time has already been indicated. Both general and 
i! 
specific goals to be sought through the survey have been 
stated. The next step was the determination of the most ac-
curate and practical device for obtaining the desired in-
formation. 
Extensive readings in the area of g~idance activities, 
with special emphasis on the importance of follow-up studies, 
revealed that many leading educational authorities subscribe 
' to the importance of this phase of guidance services. 
Brewer, Jones, 1 Chisholm, Strang, and Erickson emphasize the 
incompleteness and subsequent ineffectiveness of any guidance 
;r program which stops short of follow-up. While admitting the 
short-comings of the inquiry form as the follow-up tool, these 
same authorities recognize that, where large numbers are in-
volved, personal interviews are well nigh impossible in a 
large number of cases. Therefore, the questionnaire, sup-
1. Arthur J. Jones, PRINCIPLES OF GUIDANCE, McGraw-Hill Book 
Company, Inc., New York, 194.5, p. 1+08. 
========-~·-=---,7-=== 
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plemented wherever possible by the personal interview, seems 
the most effective and practical technique. Numerous unpub-
lished Master's theses, including those by Zabriskie,l Condon, 
Shea, and Findlater, attest to the ~ffectiveness of the 
, questionnaire technique, especially when supplemented by 
personal interviews. 
A recognized limitation of all follow-up surveys dealing 
1 with opinion as well as fact is that, by their very nature, 
whether the data are sought through a personal interview or 
through the printed inquiry form, they contain much subjective 
data. These data, then, must always be considered in the 
light of their limitations. 
Developing the instrument. Having decided to adopt the 
questionnaire method in conducting the survey, the author 
made a thorough study of Koos' treatise on the questionnaire2, 
particularly its structure and phraseology, strengths, and 
weaknesses. She also examined a number of unpublished follow-
up studies at Boston University for hints in effective 
questionnaire structure. A California follow-up study3 made 
1. Marcia Zabriskie, op. cit. 
2. Leonard Koos, THE QUESTIONNAIRE IN EDUCATION: A CRITIQUE 
AND MANUAL, The Macmillan Company, New York, 1928. 
3. Bureau of Occupational Information and Guidance, loc. cit. 
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A four-and- ne-half page questionnaire, comprised of 
twenty-two quest ons which explored the areas of educational, 
vocational, expe ience, as well as evaluative comments on 
their high schoo experience, was mimeographed and presented 
to all members o the Swampscott High School faculty. The 
author ch member to make any additions or correc-
tions he felt wo ld effect more practical results in im-
proving the nt educational program. Several members of 
ject, but offere no suggestions. Two members made specific 
recommendations, which were immediately incorporated into 
the revised questionnaire before the author presented it to 
her advisor. 0 e deletion was made as a result of the ad-
visor's recomrne and the final questionnaire of 
twenty-two ques typed up. 
The trial estionnaire. As a final step in validating 
the questionnai e, the author mailed twenty-five mimeographed 
! 
inquiry forms t of the Class of 1948, whose members :, 
were not to be ncluded in the actual survey. Seventeen of 
these trial s were returned, with no indication of mis-
interpretation any of the questions or of difficulty in 
making response • The author was very much encouraged by the 
excellent comme which appeared on these trial forms. 
Securing and preparing mailing addresses. To acquire the 
most complete listing of names and addresses of members of the 
Classes of 1950 and 1951, the author was permitted to borrow 
from the superintendent's office school registers for the 
sophomore, or entry, year of each of the survey classes. The 
addresses obtained from this source were then checked against 
present listings in the telephone directory to verify their 
correctness. The author used seven by eleven-inch cards for 
listing the names, addresses, and telephone numbers of all 
survey members. The name of a parent, usually the father, 
was also noted on the card to facilitate the location of new 
addresses. The boys• and girls' names and addresses were 
grouped separately. In a number of cases, parents and friends 
of individuals whose whereabouts were not easily available 
were telephoned for the information. In some instances, high-
school students were able to furnish addresses of graduates. 
In addition to the school registers, the author found it 
necessary to consult the graduation lists of each class to 
locate names of students who had transferred into Swampscott 
High School after the sophomore year. Yearbooks containing 
pictures of the members of both classes helped to identify 
some students. Names of students who had transferred to 
; other schools or who had dropped out of school were eliminated 
from the working list, as non-graduates were not included 
in this study. A total of 235 graduates comprised the survey 
lj 
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Final steps in preparing form. Two hundred fifty copies 
of the revised questionnaire were mimeographed and stapled. 
An equal number of letters of transmittal were mimeographed. 
The author endeavored to use a personal touch wherever pos-
sible in these letters. In the salutation of each letter, the 
I 
i 
name of each addressee was written in long hand, and a personal:: 
note was added to the printed letter in cases where the author ;i 
felt that it would motivate the return of the questionnaire. 
Two different letter forms were used, one to appeal more 
personally to those graduates in college and the other, to 
those who were working. Another time-consuming task in the 
preparation of the inquiry forms was the addressing, in long-
hand, of two envelopes, one addressed to the graduate and 
the other, a self-addressed envelope in which the question-
naire would be remitted. Much time might have been saved if 
the author had mimeographed at least the self-addressed 
envelopes. She still feels, however, that whatever personal 
touches can be used in a follow-up are invaluable in motivat-
ing responses. 
2. Method of Distribution and Nature of 
Return of Inquiry Forms 
Method of distribution. Since there were no organized 
guidance activities at Swamps9ott High School at the time this 
- -
survey was initiated, there was no opportunity to make use, 
on a wholesale basis, of messenger service by high-school 
, students. Consequently, not more than 12 out of 228 in-
quiries sent out were delivered personally. All the others 
were mailed. This proved to be an expensive operation, as 
each questionnaire that went out cost the author nine cents. 
As each inquiry form was sent out, the name of the graduate 
was checked off on the cards containing the names and ad-
dresses. The date of mailing was noted beside each name, also. 
Another factor which contributed to the additional ex-
penditure of much time and effort by the author and which 
certainly did not facilitate the return of questionnaires was 
the lack of publicity about the follow-up. Since the author 
had initiated the project purely out of personal motives, 
namely, the completion of Master's degree requirements, she 
did not feel that she had the right to involve the administra-
tion in sponsoring the follow-up. The principal, however, 
very kindly allowed the author to use his signature along 
with hers on each letter of transmittal. 
Nature of return. Within three weeks after the mailing 
date, 51 per cent of 116 of the 228 inquiry forms comprising 
the total survey group had been returned. For the next two 
weeks, the author telephoned individuals or their families, 
reminding them of the importance of returning the question-
naire. One enthusiastic member of the survey group, a col-
lege girl, offered to contact ten members of her class who 
had failed to reply. The telephone follow-up, the author 
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cent or 46 returns were made by the conclusion of the sixth 
week of the survey, bringing the total number returned to 157. 
' The telephone follow-up was then supplemented by short notes 
written to many individuals who were away at college and who 
the author felt confident would still return the inquiry forms.' 
, Very limited use of cards was made, although many follow-ups 
make use of them quite successfUlly./ 
Table 1 indicates the total number and percentage of re-
turns made by the conclusion of the survey on January 6, 1953. 
Table 1. Total Number and Percentage of Returns 
Made by Graduates, Arranged by Class 
Number of Forms Forms Per cent 
Class Graduates Sent Returned Returned 
1950 ••••• 119 115 89 77~4 
1951 ••.•• 116 113 97 85.8 
Total ••• 235 228 186 81.6 
Of the 119 graduates of the Class of 1950, 89 returned the 
questionnaires. Four members of this class, two of whom were 
in the military service, were unable to be located at the 
time of the survey. Three members of the Class of 1951 could 
not be located. One girl's family had moved into another 
state and two boys kno\vn to be in the service could not be 
contacted readily. At the conclusion of the survey, 97 of 
the 113 graduates of the 1951 class had returned the inquiry 
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inquiry ror.ms, bringing their total percentage returned to 
85.8. The lower percentage or returns, 77.4 per cent, was 
the disappointing total ror the Class or 1950, the authorknew 
personally several members or this class. Positive where-
abouts or two servicemen and three girls included in the 
· survey could not be established, although the questionnaires 
-were not returned unopened. 
The rinal total percentage or returns from.both classes 
was 81.6 per cent, certainly a representative sampling or the 
entire group. According to Leonard A. Koos, "a full count_or 
responses is necessary only when there is danger that failure 
to respond is prompted by some factor of selection that 
militates against the representativeness of the findings or 
the conclusions dra,vn. For most studies there seems to be 
no such danger and studies are even conceivable in which 
selection may b~ desirable."1 
Table 2 presents a further breakdown of the survey group, 
indicating the number and percentage of boys and girls 
respectively who participated in the survey. 
1. Leonard A. Koos, op, cit., P• 53. 
Table 2. Number and Percentage of Boys and 
Girls Included in This Study 
All Number Number Per cent of Per cent of 
Graduates Included Contacted All Contacted Survey Group 
Boys.~ ••• 81 100 81~0 43~5 
Girls •••• 105 128 82.0 56.5 
Total •• 186 228 81.6 100.0 
Eighty-one boys, representing 81 per cent of the boys con-
tacted, and 105 girls or 82 per cent of the total number of 
girls contacted, comprise the survey group. The girls out-
number the boys by 24 or 13 per cent. 
3. Personal Information Concerning Respondents 
Geographic location. Since the graduates of the Classes 
of 1950 and 1951 have been out of high school only two and 
one-half and one and one-half years respectively, it is not 
surprising that, except for those away at schools of higher 
education and the nine boys who are located in various 
branches of the armed services, all the respondents except 
three are living in Swampscott. Of the three whose addresses· 
are outside of Swampscott, two are married, living in 
Marblehead and Chicago respectively, while the third is 
employed in Ohio. 
It is too early to conclude that most Swampscott High 
School graduates remain in the Swampscott area. However, 
responses indicate that 69 respondents are making their homes 
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in Swampscott at present, indicating that immediate employ-
ment is available in the area. 
Marital status of respondents. Since the chief objective 
of the high school is to prepare its students as well as 
possible for life after high school, it will be interesting 
to know how many of its graduates marry soon after graduation. 
1 Table 3 indicates the number of male and female respondents 
who were married by the time the survey was concluded. 
Table 3. Marital Status of 186 Respondents as 
of January 6, 1953 
Boyp Girls Total Status Numbe er Cent Number Per Cent Number Perceni): 
Married •• 1 1~2 22 20~9 23 12.i Single ••• 80 98.8 83 79.1 163 87. 
Total •• 81 100.0 105 100.0 186 100.0 
Twenty-three respondents, including only one boy, were mar-
ried when the survey was made. Twenty-two girls, or 20.9 per 
cent, were married. As would be expected, the largest number 
of both male and female respondents were still single, al-
though three marriages since the survey was made have already 
changed the picture. A total percentage of 12.4 constituted 
the married group when the follow-up was made. The high 
percentage of unmarried boys, 98.8 per cent, reveals sup-
plementary information to evidence 'in Chapter III that the 
large majority of boys less than three years out of high 
H 
school are concentrating on higher education or, in fewer 
cases, are experiencing their first full-time employment. A 
small but growing number are in the armed service. One out 
of five girls married shortly after high school graduation. 
Perhaps the imminence of military service for many young men 
and the actual entering into the service for some may explain, 
in some degree, the early marriages among girls who might 
otherwise be expected to continue their education or remain 
single longer. A knowledge of these early marriages, 
especially if future follow-ups reveal a similar pattern, ,, 
'I 
would impose upon the school the obligation of reexamining its 1i 
i: 
curricula in the light of services offered to those who may I, :, 
;l 
soon be entering married life. One school, conducting a panel 1! 
discussion on the subject "How Has Your High School Experience 
Served You?", reported that the graduates participating on the 
panel were most emphatic in urging the school not to leave 
pr~paration for family life to chance. They urged the teachin$ 
of the crafts and culture of homemaking in practical fashion 
to all boys and.girls.l A need as vital as this one must 
1
1 receive consideration from every school staff. Swampscott 
High School has taken steps in this direction recently, with 
the enlarging of the domestic arts facilities, but more 
extensive improvements in this area are indicated. 
Respondents in military service. Only nine boys out of 
'! 1. Reed Fulton, "Our Consumers of Education Speak Their 
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the 81 who participated in the survey were in the armed ser-
vices at the conclusion of the study. Since its completion, 
however, four more boys have entered service from these 
classes. It is imperative that all members of the school 
staff be aware of the imminence of military service for young 
men shortly after high-school graduation. The present world 
situation places additional responsibilities upon all teachers 
and counselors of youth for aiding them in making long-term 
plans for their future and for encouraging them to capitalize 
on-whatever service training may be of value to them later on. 
General status of 186 respondents at ~ of survey. Al-
though the status of some members of the survey group has 
undoubtedly changed since the compilation of the following 
table, it is presented as a quick and ready reference for 
checking the general pattern or employment of al~ members of 
the follow-up group at the end of December, 19.52. 
Table 3a. General Status of 186 Respondents at 
the end of December, 1952. 
BOIS Girls Total 
Status Num- Per Nwn- Per Num- Per 
ber Cent ber Cent ber Cent 
School fUll-time. 56 69~1 56 53~3 112 60~2 
Working full-time 15 18~5 37 35.2 52 27~9 
Military service. 9 11~1 0 0~0 9 4~8 
Housewife •••••••• 0 0~0 8 7~6 8 4~3 
Unemployed ••••.•• 1 1;.2 2 2;.9 3 1.6 
Working part-time 0 o.o 2 2.9 2 1.1 
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At the time the follow-up was conducted, three out of five 
respondents were pursuing advanced courses of instruction. 
An equal number of boys and girls were attending school, but 
16 per cent more boys than girls are represented in this 
number. The girls, on the other hand, represented a larger 
employed group, with 35 per cent of the 105 female respondents 
engaged in full-time employment. These figures would seem to 
indicate that a larger percentage of boys find it necessary 
to obtain further training than do the girls. Of the 22 girls 
who have married since high school graduation, only eight 
classified themselves as housewives only, seeking no outside 
employment. Only nine male respondents had entered the armed 
services when the survey was made, but several boys from both 
survey classes have entered service since that time. 
Chapters III and IV present, respectively, educational 
and vocational data gathered in the survey, while Chapter V 
deals with major findings and implications of the data, 
supplemented by recommendations for curriculum adjustment. 
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CHAPTER III 
ANALYSIS OF DATA ON EDUCATIONAL EXPERIENCE OF RESPONDENTS 
1. Advanced Training Pursued by Male Respondents 
Value .for gu,idance. The administration and teaching 
sta.f.f of Swampscott High School have always known that a large 
majority of former students pursue advanced training after 
graduation. To guide more effectively its present students 
in course planning and to keep abreast of the requirements and 
educational policies of schools of higher education, the high 
school staff must utilize every means of obtaining specific, 
up-to-date information. The follow-up is an excellent means 
of acquiring these necessary data from those Who have most 
recently attended schools of higher education. Of particular 
interest to the Swampscott High School staff are such data as 
the location, type, and identification of the schools most 
recently selected by Swampscott High School graduates. Fur-
thermore, trends in curriculum choice can be noted, vocational 
fields that are growing or waning in popularity can be 
identified, and specific data concerning courses pursued and 
college adjustment problems encountered can best be gathered 
in meaningful fashion through a follow-up. While keeping in 
mind always that part of the information is highly subjective, 
school personnel can yet make limited conclusions far more 
significant than those based upon· a few cases with which they 
might accidentally be acquainted. 
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Members seeking further education. Table 4 indicates in 
a general manner the number of Swampscott High School students 
in this survey group who have received further training of some' 
kind beyond high school. These figures include those who are 
at present attending schools, as well as those who have com-
pleted courses of instruction since high-school graduation. 
Table 4. Number and Percentage of 186 Graduates 
Who Have Continued Courses beyond High 
School, Arranged by Class 
Boys Girls Total 
Class Num- Per Num- Per Num-
ber Cent ber Cent ber 
1950 •••••• 32 86.5 35 67.3 67 
1951 •••••• 40 90.9 36 67.9 76 
Total ••• 72 88.8 71 67.6 143 
Per 
Cent 
75.2 
78.3 
76.8 
A total of 143 or 76.8 per cent of the respondents took some 
" kind of advanced training. As might be expected, a higher per-: 
centage of boys (88.8) pursued advanced training than girls 
(67.6). A higher percentage of boys from the Class of 1951 
continued their education (90.9) than from the Class of 1950 
(86.5). All these figures emphatically confirm the belief 
held by the Swampscott High School staff that a large major-
ity of graduates continue their formal education beyond high 
school. The implications of these data for educational and 
vocational guidance throughout high school are discussed in thei: 
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Trpes £!advanced training sought. Table 5 sets forth the 
:1 kinds of further training sought by all the male respondents. 
Table 5. General Types of Advanced Training Sought 
by 72 Male Respondents, Arranged by Class 
lj 
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!I Type of N,!~50 Per Nu!~51 Per Num-Tota~er 
11 Training ber Cent ber Cent ber Cent 
;1------~~---------------------------------------------------------­l• 
::Four-year col-
1 lege or uni-
versity...... 21 
::Two-year col-
,, 
: lege......... 2 
i!Two-year busi-
;i ness ••••••••• 
Technical ••••• 
Short business. 
4 
2 
Total •••••• 32 
65.6 34 
6.2 0 
9.4 0 
12.5 6 
6.2 0 
100.0 40 
85.0 55 76.3 
o.o 2 2·.8 
o.o 3 4.2 
15.0 10 13.9 
o.o 2 2.8 
1oo.o 72 100.0 
·i 
,!Seventy-two male respondents reported pursuing advanced courses 
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after high school. Fifty-five, or 76.3 per cent, were enrolled 
in four-year college or university programs. Two of these boys,:; 
however, dropped out after one year's study. All of the others," 
except the two boys studying at an apprentice school, have com-
,pleted their courses. The interest demonstrated by the 16 boys 
,who selected schools of technical or business training other 
; ~ 
''than the four-year college course points toward a need for . i! 
counselors in the high school to be informed on schools offer-
:ing these types of training and prerequisite courses. 
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The popularity of the four-year college requires that 
upon high-school counselors and teachers to become informed on 
requirements of four-year institutions and to insure students 
of a college preparatory course that is a realistic training 
for the basic skills essential to success in college. Regular 
follow-ups of college students will enable the school staff 
to keep informed on how well it is answering the needs of this 
portion of the school 1 s enrollment. The evidence in Table 5 
also points up the need for recognizing other types of 
specialized training which many students select. Vocational 
counselors as well as subject-matter teachers should be able 
to give the students specific information concerning require-
,i menta for and opportunities in these specialized areas. 
Four-year institutions attended £l ~respondents. The 
well-informed school staff keeps informed not only on the 
types of institutions of higher learning which recent graduates 
:! attend but also on the specific identity o.ftrese institutions. 
!j 
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Follow-ups of the success of Swampscott High School g~aduates 
at these schools should provide concrete evidence of the 
effectiveness of their high-school training. Weaknesses in 
specific areas can thereby be detected, and necessary curri-
culum or course adjustments can be made. In Tables 6 and 7 
are indicated the number of Swampscott High School male 
graduates from each survey class Who are attending or were at-
tending, at the time of the survey, the designated schools. 
====~ c "====-====it======== 
Table 6. Four-year Institutions 'ttended by Male 
Respondents Arranged by Class Alphabetically 
According to Section 
Class 
Institution 1950 1951 Total 
Massachusetts 
Boa ton College 0 1 1 
Boston University 6 3 9 
Harvard 0 1 1 
Mass. College of Op- 1 0 1 
tome try 
Mass. Institute of 0 1 1 
Technology 
Northeastern 0 3 :3 
Salem Teachers 0 1 1 
Tufts 1 8 9 
University of Mass. 3 4 7 
New England (outside Massachusetts) 
Bates 
Bowdoin 
Brown 
Dartmouth 
Norwich 
Wesleyan 
Yale 
:! Outside New England 
Cornell 
Duke 
Princeton 
Renselaer Polytechnic 
Temple 
University of Ottowa 
University of Pennsyl-
vania 
Wharton 
Total •••••••. 
l 
l 
l 
1 
0 
1 
1 
0 
1 
1 
1 
0 
1 
1 
0 
1 
2 
0 
2 
2 
0 
1 
2 
0 
0 
0 
1 
0 
0 
1 
33 
2 
3 
1 
:3 
2 
1 
2 
2 
1 
1 
1 
1 
1 
1 
1 
55 
a One boy attended both Boston College and Temple University • 
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Table 6 indicates the number of male graduates attending 
specified four-year college or universities. At the time 
of the survey, 32 were attending schools in Massachusetts, 
14 were studying in schools outside of Massachusetts but 
within the New ~ngland area, and nine were attending schools 
outside of New England. (As has been noted, one boy at-
tended two schools, making a total of 56 rather than 55.) 
The three Massachusetts schools attracting the largest 
number of respondents were Tufts (9), Boston University (8), 
and University of Massachusetts (7). It is interesting to 
note that Tufts was selected by eight boys of the Class of 
1951, as compared with only one boy from the Class of 1950. 
On the other hand, six alumni of the Class of 1950 were at-
tending Boston University, compared w1 th 1hrtae from the Class 
of 1951. The actual number of graduates attending any given 
school from year to year may vary, but it would seem prudent 
for the high-school staff to keep informed, through follow-
ups, of the schools and courses selected by each year's grad-
uates. 
Junior colleges attended~!!!! graduates. There is a 
striking contrast between the male and female interest in the 
junior-college program. Only one boy attended a junior col-
lege. At the time of the survey he was studying at Dean 
Junior College. 
Technical !B£ business schools attended £z alumni. Table 
7 lists the schools offering business and technical training 
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attended by 16 alumni. These data seem very important, for 
here is definite information indicating the interest in 
specialized# non-professional skills by 21 per cent of the 
81 male respondents. 
Table 7. Specialized Schools of Business, Mechanics, 
and Science Attended by 16 Male Respondents, 
Arranged Alphabetically by Class 
Class 
Institution 1950 1951 Total 
American Institute 0 l 1 
of Banking 
Bentley School of Ac- 2 0 2 
counting 
Burdett College 1 1 2 
Filene's Ap~rentice 1 0 1 
Training chool 
General Electric Appren- 2 0 2 
tice School 
Indus trial Tech 0 2 2 
Lynn Vocational High School 1 0 1 
Mass. Radio School 0 1 1 
New England Aircraft 1 1 2 
Stockbridge School of 1 0 1 
Agriculture 
Wentworth Institute 0 1 1 
Total ••••••••••• 9 7 16 
Of the sixteen graduates attending specialized schools, seven 
were pursuing business courses; nine, courses in mechanics; 
and one, a two-year dairying course. The interest in the 
mechanical field revealed by these statistics should supply 
added evidence of the need for improved industrial arts 
facilities, which are inadequate at Swampscott High School 
at the present time. In an emphatic answer to the question 
==-·-ccc·.-4'--=-' -'·"·=~--===.c=---"=~-_ccco=~=_,.-,,=c-=0 -
·t 
H ,, 
I! 
,; 
!! 30 
31_ 
-~-- -~--~--'=~=-~---=--- -' ~'--~ ===-~--~~cipc-=====-~~= 
"Do you feel that Swampscott High School was a help to you in 
your vocational preparation?" one respondent who had been en-
-. 
rolled in the indus trial arts curriculum throughout high school 
said, "No1 It is strictly for college preparation." 
~ respondents reporting Q£ advanced training. Table 
8 indicates the number of male respondents Who reported no 
advanced formal training beyond high school. It is obvious 
that an almost negligible number find high-school training 
adequate for their vocational needs. 
Table 8. Male Respondents Who Reported No Advanced 
Training Outside of Military Training 
beyond High School 
Number of Boys Number without Per 
Class in Survey Advanced Courses Cent 
1950 •••••••• 36 4 11.1 
1951 •••••••• 45 5 11.1 
Total •••• 81 9 11.1 
A total of nine or 11.9 per cent of the 81 male respondents 
. 
in this survey found high-school training adequate for their 
lif'e after high school. Perhaps it is too early to say that 
they have ruled out the idea of additional training completely~ 
for they have not been out of high school four years yet. 
These figures would suggest that high school counselors should 
a~sume that the majority of boys will continue further educa-
tion after high-school graduation. 
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Types Qf courses pursued~~ respondents. Any 
realistic and practical follow-up study must discover the 
prevailing kinds of courses which recent graduates select. 
These data should provide enlightenment to the £aculty, par-
ticularly the principal and guidance counselors, as to the 
percentage o£ former students who actually pursue courses 
in liberal arts, engineering, medicine, and other specialized 
£ields after leaving high school. Such evidence provides a 
kind of criterion by which to judge the practicality o£ 
course selection by students now in high school. The import-
ance of much course content can also be determined through a 
knowledge of college course requirements. Table 9 presents 
a listing of courses pursued by 55 male respondents at the 
tine of the survey • 
Table 9. Courses Pursued by 55 Male Respondents 
Attending Four-year Institutions Arranged 
in Order of Frequency 
Class Total 
Course 1950 1951 Number % 
Liberal Arts 13 12 25 45.4 
Engineering 1 14 15 27.3 
Business Administration 3 2 5 9.1 
Pre-Medical 3 2 5 9.1 
Horticulture 1 2 3 5.5 
Chiropody 0 1 1 1.8 
Optometry 1 0 1 1.8 
Total ••••••••• 22 33 55 100.0 
According to Table 9, liberal arts programs were followed by 
25 or 45.4 per cent of the 55 male respondents attending 
i' 
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four-year colleges or colleges or universities. Fifteen boys 
were following engineering curricula, representing 27.3 per 
cent of the college group. It is significant for Swampscott 
High School counselors and instructors that only one boy from 
the Class of 1950 elected the engineering curriculum, while 
14 boys of the Class of 1951 have enrolled in this field. 
The prevalence of scientific pursuits represented in this 
table is a reminder of the importance of sound scientific 
background on the high-school level. Also indicated very 
strongly is the necessity for reading aptitude, which is 
essential in all these areas. 
What other types of training are being followed by the 
16 male graduates not enrolled in four-year institutions? 
Table 10 supplies a breakdown by type of course. 
Table 10. 
Course 
Courses Follow~d by 16 Male Respondents 
Not Attending l''our-year Institutions 
Arranged by Class in Frequency Order 
Total Class Frequency 
1950 1951 Number Per Cen~ 
Accounting 1 1 2 12.5 
Aeronautics 1 1 2 12.5 
Drafting 0 2 2 12.5 
Electricity 0 2 2 12.5 
Mechanics 2 0 2 12.5 
Banking 0 1 1 6.25 
General Business 1 0 1 6.25 
Merchandising 1 0 1 6.25 
Printing 1 0 1 6.25 
Dairying 1 0 1 6.25 
Radio 0 1 1 6.25 
Total ••••••• 8 8 16 100.00 I 
., 
-------
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Table 10 shows two boys to be studyi~ in each of the follow-
.I ing fields: accounting, aeronautics, drafting, electric! ty, 
and mechanics. One boy was studying in each of the fields of 
general business, banking, printing, dairying, merchandising, 
:1 am radio. A total of 11 boys, according to these statistics, 
:I 
Ji has demonstrated interest in the area of industrial arts. As 
I 
has already been stated, counselors and instructors need to be 
cognizant of the interest of many Swampscott High School boys 
in these industrial and business areas. 
Vocations !n preparation £r ~~respondents. In the 
belief that a knowledge of the prevalence of certain vocations 
being prepared for by recent graduates might have important 
:i 
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implications for guidance counselors at Swampscott High School,'; 
., 
the author included in the inquiry form the question "For 
what vocation are you now preparing?" Table 11 presents a 
frequency listing of vocations in preparation by members of 
the male college group. 
Table 11. Vocations in Preparatiqn by 55 Male 
Respondents Attending bour-year In-
stitutions Arranged by Class in 
Frequency Order 
Class Frequency ~otal 
Vocation 1950 1951 Number % 
Businessman 7 7 14 25.4 
Engineer 2 12 14 25.4 
Doctor 2 4 6 10.9 
Lawyer 2 2 4 7.3 
Geologist 2 0 2 3.7 
Salesman 2 0 2 3.7 
(concluded on n:ext page ) 
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Table 11. (concluded) 
Class Frequency Total 
Vocation 1950 1951 Number % 
Insurance man 1 1 2 3.7 
Dentist 0 1 1 1.8 
Chiropodist 0 1 1 1.8 
Optometrist 1 0 1 1.8 
Minister 0 1 1 1.8 
Teacher 0 1 1 1.8 
Chemist 0 1 1 1.8 
Photographer 0 1 1 1.8 
Undecided 2 2 4 7.3 
Total •••••• 21 34 55 100.0 
Table 11 shows the greatest interest among the male respon-
dents in the fields of business and engineering. Next in 
order come medicine and law, with six and four respectively 
planning at present to enter these fields. Whether or not 
these vocational choices become realities remains to be seen, 
but at least trends in interests are here indicated. It is 
not surprising to find many of Swampscott's male youth 
anticipating professional or business careers, since a l~ge 
number of Swampscott's male population are engaged in these 
two areas. Follow-ups of the degree of success obtained by 
these recent graduates should prove invaluable in counseling 
present high school students who express similar interests. 
!! 
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2. Advanced Training Pursued by Female Respondents 
Number seeking further education. Since this survey 
deals only with the graduates of the classes of 1950 and 1951, 1 
the author feels that certain portions of the survey data can 
be most usefully dealt with by treating separately those of 
the boys and of the girls. For this reason the information 
in this section of the study pertains to responses from the 
105 female graduates of Swampscott High School. 
A total of 71 female respondents reported some type of 
formal study after high-school graduation. This is only one 
less than the total of 72 boys who followed advanced training. 
Again, guidance counselors and instructors need to know the 
kinds of further study pursued by alumnae of Swampscott High 
School in order to counsel more realistically and prudently 
the girls who have not yet been graduated. Table 12 sets 
forth the kinds of advanced courses pursued by 71 female 
respondents. 
Table 12. Advanced Courses Followed by 71 Female 
Respondents Arranged by Class in 
Frequency Order 
Courses 
Followed 
Frequency 
1950 
Frequency % Total 
1951 Frequency % l: 
Liberal Arts 
Junior College 
Business Course 
{two years) 
Nursing 
Art (four years) 
Miscellaneous 
Total •••••• 
17 
4 
8 
3 
0 
3 
35 
48 ... 6 
11.4 
22.8 
8.6 
o.o 
8.6 
100.0 
13 36.1 
10 27.8 
6 16.7 
3 8.3 
3 8.3 
1 2.8 
36 100.0 
i' 
30 42.3[ 
14 19 .1' 
14 19.7:1 
6 8.~ 
3 4.2, 
4 5.si: 
71 1oo.o: 
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Table 12 shows that 30 girls or 42.3 per cent of the 71 
alumnae in the survey group enrolled in liberal arts courses 
at four-year institutions after graduation from Swampscott 
High School. Junior college and business school courses were 
selected by 28 female respondents, with 14 girls attending 
each of these types of schools. In other words, the total 
number of girls who elected liberal arts courses at four-year ', 
schools exceeded by two the combined total of those who en-
rolled at both junior colleges ard business schools. Six 'I ii 
I! girls or 8.5 per cent of the group who pursued fUrther study Jl 
:\ 
were studying at nurses' training institutions; three girls 
were taking four-year courses at art schools; and the four 
girls who composed the Miscellaneous group were receiving 
specialized training at florist schools (2), through private 
tutoring in shorthand (1), and through a correspondence 
course in art (1). 
The author feels that these figures are significant to 
members of the Swampscott High School staff because they 
provide tangible evidence of trends in higher education for 
our alumnae. It is interesting to note that, although the 
junior-college course attracted almost one-fifth of the 71 
girls who pursued advanced study, the liberal arts course 
in the four-year college or university drew over two-fifths 
of this number. Such evidence again seems to indicate the 
need for periodic follow-ups conducted by Swampscott High 
School to enable the staff to evaluate the effectiveness of 
3'7 
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its training. 
Schools attended ~female respondents. Table 13 lists 
:I I! 
by area the four-year schools attended by 30 female respondent!~. 
I! 
Table 13. Four-year Institutions Attended by 30 
Female Respondents Arranged by Area in 
Frequency Order 
New E~land 
--co!y College 
Rhode Island School 
of Design 
University of Vermont 
Outside New En,land 
Marymount Co lege 
Skidmore College 
Syracuse ~niversity 
Colorado Women's 
College . 
Total •••• 
Frequency 
1950 1951 
1 2 
1 2 
2 1 
2 0 
0 1 
0 1 
1 0 
0 1 
0 1 
0 1 
1 0 
1 0 
1 0 
1 0 
0 1 
1 0 
1 1 
1 1 
2 0 
0 1 
16 14 
Total 
3 
3 
3 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
2 
2 
2 
1 
30 
The 30 girls who are attending four-year colleges or univer-
sities chose 20 different schools, with not more than three 
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attending any one school. Thirteen different schools in 
Massachusetts, largely in the Boston area, are represented 
in this group. Three schools located in other New England 
states and four schools outside of New England complete the 
four-year institutions selected by these 30 girls. With so 
many excellent schools in the Boston area, it is not sur-
prising that the majority of Swampscott High School alumnae 
make choices within their home state. Perhaps, however, there 
is indicated a need for informing Swampscott High School 
students of other highly-rated schools beyond the New England 
boundaries. 
Table 14 shows the distribution by school and area of 
two-year institutions and other schools of specialized 
training attended by 38 female respondents. 
Table 14. Schools of Specialized Training Attended 
by 38 Female Respondents, Arranged in 
Frequency Order According to Type 
Name of School Frequency Total 
1950 1951 
Junior ~ Two-year Collese 
Colby 0 4 4 Westbrook 0 3 3 Las ell 2 0 2 Vermont 1 1 2 
Fisher 1 0 1 
Mary Brooks 0 1 1 
Mt. Ida 1 0 1 
(concluded on next page) 
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Table 14. (concluded) 
Name of School Frequency Total 
1950 1951 
Business School 
Katherine Gibbs 2 4 6 
Burditt 2 1 3 Chandler 3 0 3 
Felt and Tarrant 0 2 2 
Nursing School 
Lynn Hospital 3 1 4 Salem Hospital 0 2 2 
Miscellaneous 
Rittner's School 1 1 2 
of Floral Design 
Great Artists Cor- 0 1 1 
responde~ce Course 
Private Tutoring 
(shorthand) 0 1 1 
Total •••••• 16 22 38 
.According to Table 14, a total of 14 girls attended a two-
year or junior college course; 14 girls studied at business 
schools; six were enrolled in nurses' training courses; and 
four followed the miscellaneous types of courses indicated. 
Three girls who indicated on the inquiry form that they had 
studied beyond high school did not indicate the identity of 
the institution at which they received advanced instruction. 
Colby and Westbrook Junior Colleges were the most popular 
choices among the female respondents of the classes of 1950 
and 1951. Seven different junior colleges or two-year insti-
'I 
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tutions were selected by the 14 girls attending them. In the 
business school group, Katherine Gibbs of Boston drew twice 
as many graduates of Swampscott High School as did either 
Burdett or Chandler. The six girls who are studying nursing 
have confined their choices to the nearby Lynn and Salem 
Hospitals, with four ·and two alumnae respectively. Since 
these statistics make it evident that a high percentage of 
the Swampscott High School alumnae pursue higher education, 
it is of greatest importance that each girl gain as much 
knowledge of her o~n interest and abilities, as well as of 
opportunities and requirements for advanced study. This ac-
quisition of vocational information should take place 
" 
" gradually and systematically throughout her high school years. i: 
Alumnae reporting ~ advanced training. Although the i! 
data in this section reveal that formal. education for a little i[ 
over two-thirds of the 105 girls included in this study did 
not terminate with high-school graduation, still 34 girls, 
comprising 32.4 per cent of the female respondents, either 
became employed or were married immediately after high-school 
graduation. Table lS indicates the number and percentage of 
respondents in each class who did not continue advanced 
training. 
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Table 15. Number and Percentage of Female Respondents 
Who Reported No Advanced Training beyond 
High School 
Class Number Number without Per Cent 
in Survey: Advanced Training 
1950 •••• 52 17 32~7 
1951 ...• 53 17 32.1 
Total 105 34 32.4 
Seventeen girls in each class terminated formal schooling 
with high-school graduation. All of these girls, with one 
exception {a girl who pursued the domestic arts course) were 
graduates of the business curriculum. They found profitable 
employment within the vicinity of Swampscott directly after 
finishing their high-school course. As has been mentioned 
in Chapter Two of this study, the excellence of business 
training at Swampscott High School, effected by an alert 
business department which keeps informed of trends in job 
requirements, is responsible in large part for our graduates• 
success in this field. Of this group, seven girls who are 
now married were employed full-time at the conclusion of the 
study. A very noticeable contrast exists between the number 
of girls and the number of boys who did not continue formal 
study after high school. Table 15 indicates that 34 girls 
concluded formal study with high-school graduation, while 
Table 8 shows only nine boys, including the nine engaged_in 
military service, that had not pursued advanced training. 
----. - ----- -- ----'"- ·- -
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It seems very important that counselors have such a realistic 
picture as this in mind when advising undergraduates of high 
school educationally and vocationally. 
Vocations in preparation~ 21 female respondents. All 
counselors need to know current and fUture trends in the many 
vocational areas if they are to assist wisely the individual 
in vocational planning. Knowledge of the fields in which 
recent graduates are studying can supplement the counselor's 
general information on vocational opportunities. A follow-
up of this kind is valuable also in enabling the counselor 
to evaluate past guidance in vocational planning and there-
by enrich his present and future services. Table 16 lists 
in order of frequency the vocations more or less definitely 
in preparation by 57 female respondents. 
Table 16. Vocations in Preparation by 57 Female 
Respondents Arranged by CJass Frequency 
= 
Vocation· 
Secretary ••••• 
Teacher ••••••• 
Nurse ••••••••• 
Social worker. 
Stenographer •• 
Fashion illus-
1950 
Frequency cfo 
9 37.5 4 16.7 
3 12~5 
2 8.3 
l 
trator...... 0 
Medical tech-
nician...... l 
Buyer......... l 
Fashion designer 0 
Florist....... l 
1951 
Frequency % 
12 36~3 
5 15~1 
3 9.1 
2 6.1 
2 6.1 
2 6.1 
1 
l 
2 
1 
(concluded on next page) 
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Total 
Frequency % 
21 36~8 
9 15~8 
6 10.5 4 7.0 
3 5.2 
2 3.5 
2 3~.5 
2 3~.5 
2 3~5 
2 3.5 
43 
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Table 16. (concluded) 
1950 1951 Total 
Vocation Frequency % Frequency % Frequency % 
Journalist ••••• 1 0 1 1.8 
Chemist •••••••• 1 0 1 1.8 
Silversmith •••• 0 1 1 1.8 
Air hostess •••• 0 1 1 1.8 
Total •••••• 24 33 57 100.0 
According to Table 16, sixty-three per cent of the 57 alumnae 
indicating vocational choices were preparing for the careers 
of secretary, teacher, and nurse in order of frequency. 
Since the job market indicates a demand for each of these 
=.:j====== 
vocations, the high percentage of choices in these areas would !I 
seem to be an indication of realistic planning. Some of the 
respondents did not identify a specific vocation for which 
they were preparing, but indicated general fields, such as 
art, psychology, science, and business. Only two respondents 
reported that they were still undecided as to the type of 
' 
career they were planning to follow. Although some of these ii 
careers may not actually rna terialize, at least these responses ,l 
indicate a fairly high degree of realistic vocational planning II 
by recent graduates of Swampscott High School. A follow-up 
at the end of five years from the date of high-school gradua-
tion is recommended by many authorities, as many former stu-
dents will have entered occupations by that time. The 
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author highly recommends such a practice for Swampscott High 
School. 
3. Problems in Adjusting to School and College Life 
If one of the school's aims is to help the individual 
prepare for life after high school, certainly it will want to 
know what difficulties its graduates have in making the 
transition from high-school to advanced training. For this 
reason the author included in the Educational Experience 
section of the inquiry form the question "What did you find 
to be the most difficult phase(s) of your adjustment to 
college life or your advanced training?" Table 17 indicates 
the responses of both the male and female respondents who 
pursued higher education. 
Table 17. Problems of Adjustment to College Life or 
Advanced Training Reported by Male and 
Female Respondents, Listed in Order of 
Frequency 
Problem 
Boys 
Frequency 
Learning how to 
study •••••••• 
Discovering what 
was expected by 
professor •••••• 
Meeting competi-
tion of fellow 
students •••••.• 
Getting used to 
dorm life •••••• 
37 
6 
Girls 
Problem 
Learning how to 
study . .......... . 
Discovering what was 
expected by prof-
essor ••••••.••••• 
Meeting competition 
of fellow students 
Getting used to 
dorm life ••••••••• 
(concluded on next page) 
Frequency 
37 
21 
9 
4 
Table 17. (concluded) 
Problem 
Boys 
Frequency 
Developing respon-
sibility for work 
Budgeting time •••••• 
4 
2 
Commuting........... 2 
~ =~~=-~- -=-==~=== 
Girls 
Problem Frequency 
Taking tests •••• 2 
Taking notes •••• 2 
Undoubtedly, the average freshman finds his greatest handicap 
in adjusting to college life a lack of effective study habits. 1 
Both boys and girls indicated that this was their outstanding 
problem. The second greatest problem, discovering what was 
expected by the professor, is closely related to the first. 
Although the transition from high school to college work is 
often initially difficult, it seems as though the high-school 
instructors might concentrate more on helping students to 
learn the knack of effective studying. 
4. Courses Pursued Further in Advanced Training 
Several teachers on the Swampscott High School staff ex-
pressed interest, as the inquiry form was being constructed, 
in learning how many graduates continued the study of certain 
courses beyond high school. From a guidance angle, it would 
seem that such information might provide a means of more 
wisely assistinr; students in the planning of high-school 
:! programs and of gearing course content to the proper education~! 
Table 18 provides a frequency listing of courses followed 
one year and two years beyond high school. The male and 
female responses are indicated separately in order that 
differences in course elections may be noted. 
Table 18. Courses Continued One Year and_Two Years 
beyond High School by Male and Female 
Respondents, Arranged Separately in 
Order of Frequency 
Boy2 Girls Course 1 Yr· yrs Course 1 yr. 2 yrs. 
English ••••.••• 26 26 English •••••••• 17 26 
Mathematics •••• 26 17 Biology •••••••• 13 3 
Chemistry •••••• 18 9 Social Studies. 9 7 
Physics •••••••• 7 9 French ••.•••••• 7 4 Social Studies 10 5 Typing ••.•••••• 5 
French •••.••••• 11 2 Mathematics •.•• 7 1 
Biology •••••••• 7 5 Chemistry •••••• 6 2 
Speech •••••.•.• 2 0 Art . ........... 1 3 
Bookkeeping •.•. 0 1 Accounting ••••• 2 0 
It is logical that English would be the course most fre-
quently mentioned, as it is the one course required of all 
students in four-year institutions and in many two-year 
schools. The concentration in mathematics and sciences among 
the male respondents reflects the trend toward scientific 
and technological fields at the present time. The most 
frequently mentioned science among the female respondents 
was biology. The fact that six girls were studying nursing 
and five others were preparing for occupations as laboratory 
technicians, research chemist, and medical secretary may 
-- _____ :-___ .-::::.=_~-----==------=--....::::::::...-=-.:::::---=--~---=-==----=:._-=- --- -~--=~--- ------- -----
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explain the Choice of biology in many cases. Mathematics 
and chemistry do not attract nearly as many girls as boys. 
The commercial skills of bookkeeping, shorthand, accounting, 
and typing primarily among the girls reflect the fact that 
many more girls than boys enter the clerical field. Social 
studies, which would undoubtedly be included in most liberal 
arts programs, were mentioned almost the same number of times 
by both girls and boys. 
5. Respondents' Evaluation of High-school Experience 
High-school subjects considered of greatest value. One 
major aim of the present study was to obtain data which might 
aid the Swampscott High School staff in evaluating its offer-
ings to high-school students. MindfUl of the many limitations 
of this type of data, particularly its subjective nature, 
whereby a respondent might confuse fondness or dislike of a 
teacher with a genuine appreciation or low estimate of the 
subject taught, or whereby achievement or proficiency in a 
subject or activity might have caused the respondent to regard 
it with favor, still the responses from a large cross-section 
of the survey group may point out some significant reactions. 
Certainly anyone who would draw conclusions from these data 
-:1 
'I 
will take into consideration the youthfUlness and lack of long,;,; 
practical experience of those making the responses. 
Tables 19 and 20 indicate the high-school subjects con-
sidered of greatest and of least value to the respondents in 
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all phases of their daily life. For most, their particular 
employment at the time of the survey, whether at home, as a 
housewife, at school, or on the job, undoubtedly was the 
yardstick by which the high-school offerings were measured. 
Table 19. Subjects Considered by Male and Female 
Respondents to Be of Greatest Value in 
All Phases of Their Daily Life Arranged 
in Frequency Order 
l\ II 
'I II 
' 
Boys 
Frequency 
Girls . 
Subject Subject Frequenc~ 
English .. ........... 24 English •••••••••••• 4o 
Mathematics ••••••••• 22 Typing • ...........• 
Chemistry ••••••••••• 9 Biology •••••••••••• 
Social Science •••••• 6 Mathematics •••••••• 
Bookkeeping ••••••••• 3 Social Science ••••• 
Biology ••••••••••••• 2 French . •.....••.... 
Speech . ............. 1 Chemistry •••••••••• 
Shop •• .•...••.•• _ ..•• 1 Office Machines •• ~. 
Domestic Arts •••••• 
Consumer Education. 
Jl~ib • • • • • • • • • • • • • • • • 
, The fact that English is one of the two subjects (the other 
being United States history) required of all high-school 
students accounts, at least in part, for the preeminence of 
English on both the male and female lists of most valuable 
subjects. It is noticeable that many more girls named Eng-
lish as the subject of greatest value than did the boys, 
who placed mathematics almost as high in importance as 
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English. Typing and biology the girls considered respectively 
next important to English. French, which the girls ~entioned :i 
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four times as the subject of greatest importance to them, was 
not indicated at all by the boys. Many students said they 
felt that all subjects had been of importance to them; a few 
made no response to this question. 
Table 20. High-School Subjects Considered by Male 
and Female Respondents to Be of Least 
Value in All Phases of Their Daily Life, 
Arranged in Frequency Order 
Boys Girls 
Subject Frequency Subject Frequency 
French 14 College Math-
Latin 10 ematics •••••• 12 
Social Studies 8 Social Studies 11 
English (Literature) 8 French ••••••••• 7 
College Mathematics 6 English •••••••• 4 Spanish •••••••• 
Spanish 3 
Chemistry 2 Latin •••••••••• 3 
Conunercial Geog-
raphy •••••••• 3 
Several of the respondents either didn't express any opinion 
on this topic or stated that they regarded all subjects taken 
in high school of value. The author believes that the questio~ 
as stated on the inquiry form may have been a poor one, as the'' 
respondents were asked to name first, second, and third rarurs 
for subjects of greatest value and of least value. Perhaps 
the question would be easier to answer if it required only 
the most important subject and the least important subject. 
According to Table 20, the languages French and Latin 
were considered of least importance by 24 boys. Most of the 
50 
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boys who considered English of least importance indicated 
in later comments that they felt there was too much stress 
on literature and not enough on the fundamentals of English 
composition. As for the girls r reactions, college mathematics;: 
was designated most often as the least valuable subject. As 
i 
Table 18 indicates, very few girls, as compared with the boys,:' 
continued higher mathematics in their advanced training; 
therefore, they saw less value in their high-school mathematic~ 
courses than did the boys, many of whom continued further 
study of mathematics. Social studies, perhaps because of the 
lack of practical application that most graduates make in this. 
field, were mentioned by 19 graduates as the least valuable 
subject field. Perhaps an appraisal of the methods of 
presenting social studies information might yield some in-
sight into the lack of appreciation on the part of many 
students for this important curriculum area. A reexamination 
of the methods and materials used in the instruction of 
English and other courses might prove equally profitable •• 
Indeed, one of the fruits of any follow-up of this type is 
the enrichment of curriculum offerings, either in the form 
of the addition of new courses designed purposefully or in 
improved methods of subject presentation. 
Activities of 6reatest and least value. Most educators 
agree that some of the most effective and lasting learning, 
as well as character and personality development, takes 
i'~~~ol of I:,\:;_ a(< :.'1. ~ 1 (Jr. 
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place outside the formal class room in clubs, athletic 
activities, band rehearsals, dramatic productions, and the 
host of other so-called extra-curricular pursuits. The 
students of Swampscott High School, as well as those in many 
other schools, spend many hours in one or several of these 
activities. The author felt that it would be interesting, 
as well as informative, to learn how our former students, in 
retrospect, regarded the various outside activities in which 
they had engaged while in high school. Table 21 indicates 
the choices of 86 male and female respondents for the 
activities they considered of greatest value. 
Table 21. High-School Activities outside of Classes 
Considered of Greatest Value by 86 Male 
and Female Respondents, Arranged in 
Frequency Order 
Boys 
Activity 
Athletics ••••••••• 
Band ••••. ...•••••• 
Clubs . ........... . 
Dramatics ••••••••• 
School Publications 
Glee Club ••••••••• 
Frequency 
25 
10 
7 
2 
2 
1 
Girls 
Activity Frequency 
Athletics •••••••••• 
School Publications 
Dramatics ••••••.••• 
Art Club ••••••••••• 
Student Council •••• 
Band •••.•. •...••••. 
An obvious limitation of the data in Table 21 is the fact 
that they represent the reactions of only 86 out of 186 
respondents. Forty-five respondents did not express any 
choice, and the remainder stated that they felt all activi-
ties in which they had participated were of great value to 
them. The author thinks there are two reasonable explana-
tions for this type of response: (1) the question itself, 
as in the case of the subjects of greatest and of least 
value, asked the respondents to name, in order, the three 
activities they felt had been most beneficial to them. 
Naming one activity might have been easier. {2) Several 
respondents had not participated to any extent in any extra-
curricular activities; therefore, they could not name any. 
It seems to the author that this latter fact has important 
implications for guidance counselors. It may also be 
related to the comment made by several respondents that more 
school spirit is needed at Swampscott High School. 
Athletics attract by far the largest number of boys and 
girls at Swampscott High School; therefore, it is not sur-
prising that boys and girls designated athletics as the 
activity of greatest value. It seems significant that the 
Student Council, on which two students from each home roam 
I! 
have an opportunity to serve throughout the high-school years,:: 
;i 
was indicated not at all by the boys and only four times by ;1 
,' 
the girls. The suggestions made by these figures, supple-
. 
mented by observations made by the author as an instructor at 
Swampscott High School, would seem to indicate an area which 
calls for investigation on the part of all members of the 
staff who are interested in aiding individuals to make the 
most of their high-smool opportunities. Perhaps home-room 
i! teachers are in the most ideal situation to encourage students ; 
53 
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to participate in one or more activities outside of the class 
room. 
So few respondents replied on the topic of activities of 
least value that these limited data are meaningless. Seven-
teen respondents wrote in, "All are valuable." 
6. Suggestions for Improvement of Swampscott 
High School Offerings 
General curriculum changes. For approximately two-thirds i 
'I 
li 
of the survey group, this follow-up survey presented the first : 
opportunity for evaluating, upon official request, their high- .i 
school experience. All the dangers of personal bias, insuf-
ficient reflection, and hesitation to express true feelings 
are therefore present in such an opinion-type area as this. 
Nothwithstanding the inherent limitations of the data in this 
section of the present study, the author feels gratified and 
confident that the majority of responses reveal a thoughtfUl 
analysis of the questions posed to the survey group. The 
author believes, too, that many of the ideas expressed by the 
respondents deserve serious consideration by the Swampscott 
High School staff. Table 22 presents the recommendations 
made by the respondents for the improvement of general 
curriculum o£ferings. 
----- -- - . --~-~~---
Table 22. Recommendations Made by Male and Female 
Respondents for the Improvement of 
Curriculum Offerings at Swampscott High 
School Arranged in Frequency Order 
Recommendations Frequency 
Provision for thorough educational 
guidance program . ..•.•..•..•.................• 
A course or unit in how to study •••••••••••••••• 
Provision for individual counseling ••••••••••••• 
A well-organized vocational guidance program •••• 
Provision for typing to be available to all 
college preparatory students •••••••••••••••••• 
A required course or unit on manners •••••••••••• 
A course in study of personality ••••••••••••.••• 
Provision for industrial arts courses to be 
available to college preparatory students ••••• 
A required course in consumer education ••••••••• 
An advanced mathematics course ••••••••••••.••••• 
An advanced science course •••••••••.•••••••••••• 
A course in automobile mechanics ••••• ~ •••••••••• 
Less emphasis on language courses ••••••••••••••• 
Greater freedom to change from the college 
course to one better suited to the needs of 
the individual ...........••................... 
A course in marriage •• ~ ••••••••••••••.•••••••• ~ • 
A course in penmanship ••••••••• ~ •••••••••••.•••• 
A course in appreciation of art, music •••••••••• 
27 
27 
H{ 
10 
6 
6 
5 
t 
3 
2 
2 
2 
2 
1 
1 
It is interesting to note that the first four recommendations,, 
in order of frequency, fall in the guidance area. In fact, 
all the suggestions made pertain to recognized needs of the 
individual--educational, vocational, personal-social, and 
esthetic. Since the graduation of the Class of 1950, a great 
deal has been accomplished in the area of formally-recognized 
~r:: 
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High School. Still, those members of the staff working in 
these areas are fUlly aware of how much yet needs to be 
accomplished. It is to be hoped that each year will bring 
about more effective and complete integration of guidance 
activities, providing opportunities for each member of the 
faculty to contribute his special counseling ability. 
Twelve respondents expressed their conviction that courses 
in the study of personality and manners should be provided 
for in the offerings of Swampscott High School. Two boys 
of the Class of 1951, both of whom are ~resently at college, 
emphasized their feeling on this subject by writing personal 
letters to the author. One said: "I think that every one 
should learn social etiquette and how to get along with 
people. I know, for myself, that until I got into a 
fraternity, introductions and meeting new people was a task 
that was avoided if at all possible." Said the other: 
"Development of personal traits should be given as a course 
at Swampscott High School, even if it were the last three or 
four weeks of the senior year." 
Swampscott High School has already made ~ovision for 
college preparatory students desirous of learning typing i, 
'I 
(a reconnnendation made by 10 respondents), and an automobile !i 
mechanics course will soon be offered, as the equipment is 
being set up at the present time. Although many recom-
mendations for improvement are indicated in Table 22, still 
" 
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a large number of respondents expressed satisfaction with the 
present offerings. A few did not express any opinion. 
i: ,, 
:I ii 
" !\ 
Suggestions for improvement of hign-school courses. An-
other significant area of student opinion as consumers of the 
Swampscott High School "goods" is that of actual course content!! 
or emphasis. While many a high-school student fails to see 
much value in the learning of formal grammar, spelling, or 
composition techniques, graduates who have pursued further 
education or who have obtained employment can discern the 
practical value of such course work. Table 23 presents a 
f~equency report of suggestions for the improvement of 
courses now offered at Swampscott High SChool. For ease of 
reading and interpretation, the table is divided into 
separate courses, subdivided wherever necessary as to 
content, method, and equipment. 
Table 23. Suggestions Made by Male and Female 
Respondents for Improving Courses 
Now Offered at Swampscott High School 
Arranged in Frequency Order 
Course Suggestions Frequency 
English 
Content 
more emphasis on grammar •••••••.• 
more extensive theme work •••••• ~. 
more vocabulary study •••••••••••• 
greater stress on spelling ••••••• 
greater emphasis on development 
of reading skills •••••••••••••• 
36 
36 14 
10 
ii 
II 
·I 
:: 
!i 
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Table 23. (continued) 
Course 
'English 
Historz 
Industrial Arts 
Mathematics 
----------
- · --- -··--
Suggestions Frequency 
content 
greater opportunity for practice 
in research techniques.......... 5 
Less emphasis on literature..... 3 
greater stress on supplementary 
reading. . . . . . . . . . . . . . . . . . . . . . . 3 
content 
more thorough study of inter-
national relations •••.••••••• 10 
method 
greater encouragement of class 
discussion •••••••••••••••••••• 
content 
more extensive study of 
electronics ••••••••••.••••••• 
equipment 
improved shop equipment, 
especially auto mechanics ••.. 
content 
Greater stress on both algebra 
and geometry by making each a 
year's course ••••••••••.•••••• 
(continued on next page) 
3 
3 
5 
3 
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Table 23. (concluded) 
Course Suggestions Frequency 
1' Modern Lailg}lages 
Content 
Stronger emphasis on developing 
conversational fluency....... 8 
More extensive vocabulary 
building. . . . . . . . . . . . . . . . . . . . . 2 
Greater emphasis on sight 
translation.................. 2 
Science 
Content 
More extensive study of 
chemistry. . . . . . . . . . . . . . . . . . . . 2 
Method 
More time allowed for 
lab oratory work............. 2 
Equipment 
More complete biology laboratory 
equipment • • • • • • • • • • • • • • • • • • • • • 1 
As is obvious in reading Table 23, a majority of the sug-
gestions were made by students who had pursued courses in 
higher education. Many of the employed group did not res-
pond to this question. From this point of view, conclusions 
reached in this area will be somewhat limited in their value. 
A more comprehensive follow-up of the employed or non-college 
group seems necessary for a significant appraisal of course 
offerings. 
As most follow-ups of this type indicate, the subject 
receiving the largest number of suggestions for improvement 
is English. This is understandable, for all students are 
required to study English. Besides, skills taught in English 
courses are basic to success in advanced schooling and on many 
jobs. It is especially significant that 75 per cent of the 
respondents who attended college recommended greater emphasis 
on grammar and composition. The author feels that the English 
department might, on the basis of this evidence, reexamine 
its policy on the proportion of grammar and composition in-
cluded in its program as compared with literature. 
Although the recommendations for improvement of other 
subjects are not so numerous, they are at least worthy of 
thoughtful consideration. 
The data presented in Table 23 have very definite limita-
tions because a total of 68 respondents failed to note any 
kind of response to this question. The ~vo main factors 
contributing to hesitancy to respond to this type of question 
have already been discussed in Chapter I. However, there may 
well be a significant number of graduates who feel satisfied 
with the type of training they received at Swampscott High 
School. Below are listed samples of comments made by 
graduates now in advanced courses. They are not presented to 
put Swampscott High School in a favorable light at the expense 
li 
!I 
l1 
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of honest reporting of data, but rather as indications of the 
positive satisfaction of some respondents. 
"I'm sorry I can't help you as far as criticism 
goes. I loved the high sChool so much and was so 
satisfied with it, I can't think of much to say for 
improvement. I'm sorry--! gUess I would have failed 
this poll if it were an exam." 
"Swampscott High School helped me in every way 
and needs no corrections." 
"Swampscott High School does an excellent job 
preparing its students for college. Yoti realize this 
when you meet students from other schools. Many of 
them don't know what it•s all about." 
"Swampscott High School is one of the best schools 
of its size in New England." 
Undoubtedly some of the graduates who failed to make any 
response didn't care to take the time to think seriously about 
specific recommendations or criticism. 
The author has set up Table 24 on the basis of con-
structive responses to the questiion "What suggestions can you 
make for the improvement of subjects now taught at Swampscott 
High School?" Such answers as "Could have taught me to think, 11 
"didn't give any ll'actice in taking notes, 11 "didn't give me 
much personal attention," etc., are summarized in the next 
table. 
' •I 
:i 
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Table 24. General Suggestions for Improving All 
Courses Arranged in Order of Frequency 
General Suggestions Number ·Per Cent 
Require students to think................ 27 
Make each student feel you are in-
terested in him personally............. 25 
Require students to take more initiative 
and responsibility for their work...... 18 
Provide opportunities for the students to 
take notes in class and on outside 
reading material....................... 17 
Give more essay-type tests............... 15 
Require more discussion work ••.•••••••••• 
Provide for more group work •••••••••••••• 
Give daily quizzes that count substantially 
toward the final grade in order to en-
courage the study of daily assignments 
by all students ••••••••••••••••••••••••• 
Make students see the practical side of 
each subject .............•.............. 
12 
10 
10 
8 
18.8 
12.6 
12~0 
10.6 
As is obvious, some respondents indicated more than one 
suggestion. A majority of these suggestions were offered by 
college students, accounting for the stress on taking notes, 
creative thinking, essay-type tests, and developing in-
dependence in carrying out assignments. Twenty-five 
respondents indicated a need for making each student feel 
that the teacher is really concerned for his welfare. The 
concern for training students to think, the aim of all gpod 
teachers, is at least heartening evidence that graduates had 
become strongly aware of this fact. Essay-type tests, 
;; -
mentioned by 10 respondents, were suggested entirely by 
graduates who had taken advanced courses. Six out o~ the 
eight respondents who stressed the importance o~ learning to 
take notes amplified their comment by saying that this was one 
of their greatest weaknesses in adjusting to college work. 
De~iciencies in high-school training outside of courses 
taken. Although guidance services as such were not inves-
tigated in this study, enough types of evaluative questions 
were posed to elicit expression of shortcomings in guidance 
areas. (The author is here using guidance in the more gen-
eral sense of any assistance given individuals by members o~ 
the staff that would aid these individuals in making salutary 
- - . 
choices educationally, vocationally, or socially.) One questio. 
asked from the guidance angle was: "What help, other than 
subjects offered, could high school have given you, which it 
did not provide?" Table 24 presents a listing of the most 
frequently expressed responses. 
Table 25. Help Other Than Subjects Offered That 
Swampscott High School Might Have Given 
But Which It Did Not Provide 
Kinds of H elp Not Given Frequency 
Training in good study habits............. 40 
More personal attention................... 26 
(help with personal problems) 
Some types of orientation for college (to 
lessen the gap between high school and 
college) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 25 
(concluded on next page) 
Per Cent 
-------- .: ... -U: 
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Table 25. (concluded) 
Kinds o~ Help Not Given 
More systematic guidance on choosing 
a college ••••••••••••••••••••••••• 
None {received all I needed) •••••••• 
No response •... ..................... 
Total •••••.•• 
Frequency 
15 
42 
38 
186 
Per Cent 
100.0 
From the responses listed in Table 25, it is obvious that the 
respondents recognized the need for other kinds o~ help than 
the teaching o~ subject matter. Leading the list of other 
kinds o~ help the high school should have but didn't give them 
is aid in the formation of ef~ective studying habits. Many o~ 
the respondents indicating this need were experiencing their 
first year in a school o~ advanced instruction at the time o~ 
the survey and were no doubt feeling keenly a lack o~ the 
know-how o~ e~fective study habits. Because there was no 
full-time counselor at Swampscott High School until the ~all 
of 1950, members of the Class of 1950 had never had the op-
portunity to consult any sta~f member whose principal duty 
was to aid individuals with their personal prob~ems. This may 
account, at least partially, for "more personal attention" 
being expressed as the deficiency felt by the second highest 
number of respondents. A little over 13 per cent of the 
respondents wished that they had had some more de~inite idea 
- ----------~--- ---·- --------
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of what college work is like. It seems as though this kind 
of orientation might take place during the senior year of high 
school, especially among the college preparatory groups. An-
other eight per cent expressed the need for some means of 
;, gaining a more extensive knowledge of colleges and college 
offerings before having to make definite choices. One out of 
every five respondents replied that there was nothing else 
• high school could have given them other than what it provided. 
· Still another 20 per cent did not indicate any response to the 
question. The author feels that the Swampscott High School 
' 
staff might do well to consider the implications of this table. :1 
At the present time many of these areas are being handled ef-
fectively, although much more can be done. 
Here are some typical reactions, expressed in the words 
of the respondents. 
"The reachers usually did everything for us and 
we never had to really think for ourselves. I think 
students should be made to think more for themselves. 
I think they learn more through this." 
"Some idea of how·big a jump it is to go from 
high school to college." 
"High school could have trained me to study 
better." 
"Teachers shouldn't stand over students, telling 
them to do a certain thing, but let the student do 
his own work and assume more responsibilities • 11 
"More personal attention." 
"Educational and vocational guidance upon enter-
ing high school, not half way through it.u 
5. Greatest Needs of Sw~pscott High School Students 
In the belief that recent graduates of Swampscott High 
School are still near enough in age and in experience to 
judge the deficiencies in their educational, vocational, 
social, and spiritual attainments of present students, the 
respondents were asked to designate what they considered to 
be the greatest needs of the Swampscott High School students. 
As will be observed, many of the suggestions made overlap or 
repeat those stated in evaluating the deficiencies. of their 
own high-school experience. Table 26 presents the opinions 
in order of their incidence. 
Table 26. Greatest Needs of Swampscott High School 
Students as Expressed by Respondents 
Needs of Swampscott High 
School Students 
To learn how to study •••••••••••••••••.•.•••••••• 
To have a placement service •••••••••••••••••••••• 
To have a youth center ••.•••.••••••••••.••.••.••• 
To learn how to take notes ••••••••••.•••••••••••• 
To have stricter discipline ••••••••••.••••••••..• 
To have a closer association between teachers and 
students •...................................... 
To be treated more maturely •••••••••..•••.••.•••• 
To have more school spirit •••.••••••••••.•••••.•• 
To have fewer cliques ••••••••.•••••••.••••••••••• 
To have more responsibility in student government 
To develop honesty in school work ••••••..••.••••• 
, To realize the importance of getting all they can 
out of high school •.... ........................ 
To participate in more extra-curricular activities 
To have better shop facilities ••••••••••..••••••• 
Num- Per 
ber Cent 
28 
14 
9 
7 
7 
7 
1 
6 
6 
6 
5 
24~1 
12.1 ·, 
7~7 
4~0 
4.0 
4;.o 
4~0 
.5~2 
.5~2 
5~2 
4.3 
66 
·Approximately 30 per cent of the respondents made no reply to 
this question. On the other hand, several expressed more than 
.one need. The necessity for learning how to study, which has 
. been expressed strongly in two other tables, again tops the 
.. list in Table 26. Its emphasis would seem to indicate the 
advisability of thoughtful faculty consideration of this phase 
•. of educational training. Assistance in locating both part-
time and full-time jobs was suggested by 14 respondents. 
Since the establishment of a guidance department a year and a 
half ago, Swampscott High School students are benefiting from 
a great many opportunities presented to them through the guid-
ance department. The business students have, for many years, 
been placed in jobs through the business department teachers. 
A youth center was advocated by nine respondents as a means 
of eliminating street-corner loitering. The lack of school 
spirit and the presence of cliques were decried by a total 
of 12 respondents. Seven respondents expressed a need for a 
closer relationship between ~tudent and teacher than they 
experienced as students. 
All the remarks included in Table 26 reflect a serious 
analysis of prevailing shortcomings either on the part of the 
school or of the students in general. Many of these ideas are 
not new to the teaching staff at Svrampscott High School, but it,; 
is significant that they are recognized by recent graduates. 
Many of these areas needing enrichment pose a challenge to the 
,' 
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teaching staff, such as encouraging more students to pmPti-
cipate in extra-curricular activities, endeavoring to take a 
more personal interest in individual students, defining and 
instilling in students good study habits, insisting on honesty .. 
in daily recitations and tests, and providing opportunities 
for student initiative in both the classroom and the extra-
class room activities. 
7. Types of Service Swampscott High School Can 
Provide for Former Students 
Suggestions made £l respondents. If, as many educators 
feel, the school's responsibilities toward its students con-
tinues until they have made satisfactory adjustment to life 
after high school, the administration will be interested in 
learning the ways in which the school can be of service to 
former students. Before instituting any kind of post-high-
school program, the administrative staff will survey the 
local situation to ascertain in what areas there exists the 
greatest need. 
The last question on the inquiry form was: "Are there 
any ways.in which you feel that Swampscott High School should 
offer assistance or services to its graduates or former 
students?" If the respondents answered yes, they were in-
vited to explain the kind of se~vice they would recommend. 
Table 27 presents a frequency listing of the responses to 
this question. 
)! 
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Table 27. Suggested Services Swampscott High School 
Might Offer Its Former Students As Indicated 
by 130 Respondents 
~, Suggested Services 
No additional services are needed beyond 
what the school already offers •••••••• 
H eip in locating and obtaining jobs •••• 
An alumni publication {monthly) contain-
ing news of school and former class-
mates ................................• 
Formation of an alumni association •••••• 
Help in selecting and obtaining admission 
to a school or college •••••.•••••••••• 
, Occasional alumni dances ••..••••••.••••• 
Num-
ber 
93 
15 
10 
6 
4 
2 
Per 
Cent 
An overwhelming majority of respondents who replied to this 
final question indicated satisfaction with the type of 
assistance available to former students at the present time. 
This service, as the author understands it, consists of 
friendly and helpful counseling along educational or vocational 
lines whenever a former student seeks it. This assistance 
might be obtained from the principal, the guidance director, 
or from a subject matter teacher from whom the former student 
seeks the assistance. There is also, of course, the routine 
service of school transcripts and letters of recommendation 
whenever they are requested. 
69 
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Fifteen respondents, constituting 11.5 per cent of the :i 
group who replied to this question, felt that Swampscott 
High School should provide help whenever possible in job 
placement. Although Swrumpscott High School does not make 
formal claim to having a placement service for former students~ 
the author feels confident that such aid would be cordially 11 
li 
extended whenever possible. !! 
1: 
Ten respondents advocated the publication or printing of 'i 
a brief monthly bulletin which would keep former students in 
touch with significant school activities and would supply 
interesting info~nation on the activities of former classmates~ 
Formation of an alumni association was suggested by six 
respondents. Only one recommended a purpose, although the 
others undoubtedly had in mind the usual fUnctions of alumni 
organizations, such as fostering school projects and building 
and maintaining a strong sense of loyalty to the alma mater. 
The one specific suggestion as to a worthy purpose for form-
ing an alumni association was to sponsor an alumni scholar-
ship fund which would aid deserving Swampscott High School 
graduates in financing an advanced education. 
!I 
:I 
:; 
Only four respondents recommended assistance to graduates.: 
in selecting and gaining admission to a school or college. 
Perhaps this is indicative of effective guidance of this 
nature before high-school graduation. 
As a whole, it would appear, from the evidence presented i: 
in Table 27, that Swampscott High School graduates do not feel 1; 
neglected in their educational and vocational endeavors 
arter leaving high school. 
Summary. One of the major purposes of this study was to 
discover information concerning the educational experience of ·. 
·i; 
I 
the Classes of 1950 and 1951 since graduation from high school.JI 
The major findings in this area ar~ listed below. 
1. A total of 76.8 per cent of the 186 respondents, 
graduates of the Classes of 1950 and 1951, have attended 
school since graduation from high school. This total number 
includes 88.8 per cent of the 81 boys who participated in the 
survey and 67.6 per cent of the female respondents. 
2. The most popular type of advanced course among the 
boys has been the four-year college or university program, 
in which 55 or 76.3 per cent enrolled. As for the girls, 
they also selected the four-year college program most fre-
:j L 
quently, with 30 or 42.3 per cent of the 71 who_have furthered !1 
3. Over half of the group pursuing advanced courses 
chose schools in Massachusetts. Twenty-three different 
four-year institutions were represented in the boys' choices, 
while the girls' selections were made among 20 different 
four-year schools. 
_-;:- ~- -~-~ -c~~ --'=--"~~ --~~'-"=-==-c-=~--~-~~'-~-=~==--~==~=~--=-~=== 
4. Sixteen boys have pursued courses of a specialized 
or technical nature at 11 different schools. 
5. Out of the total survey group, only 9 boys (11.1 per 
cent) and 34 girls (32.4 per cent) had not undertaken any 
1 formal study since graduating from high school. 
6. Liberal arts and engineering are the courses most 
frequently pursued by the boys attending four-year schools. 
All of the girls at four-year institutions are pursuing a 
liberal arts curse. 
7. The vocational fields which the largest number of 
boys were preparing to enter are business, engineering, and 
medicine. Among the girls, the fields in which the largest 
number of girls were preparing are business, teaching, and 
nursing. 
B. Both boys and girls reported that their greatest 
problem in adjusting to college life was learning how to 
study. Closely associated with this problem and reported 
by the next highest number of graduates was discovering 
what was expected of them by the professors. 
9. High-school subjects studied further in college by 
the largest number of boys were English and mathematics, 
while English and biology were named most often by the girls. 
- -
10. In evaluating their high-school courses, the boys 
designated English and mathematics as the most valuable sub-
jects; the girls placed English far ahead of any other course 
in value. Typing and biology were remote runners-up. 
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11. Least valuable subjects indicated by the boys were 
French and Latin; by the girls, college mathematics and 
social studies. 
12. Both boys and girls ~elt that athletics had been o~ 
greater value to them than had any other activity. 
Respondents• recommendations for improving the of~erings 
o~ Swampscott High School. Superseding all other suggestions 
for im:9roving the services of Swampscott High School four 
that can be classified as guidance services: (1) more thorough 
educational guidance, (2) a course or unit in how to study, 
(3) provision for individual counseling, (4) a well-organized 
vocational guidance program. A fifth suggestion, made by a 
significant number o~ respondents, was that typing be made 
available to_ all college preparatory students. 
other suggestions are listed in Table 22. 
The several 
13. English, more than any other course, received 
suggestions ~or improvement. More emphasis on grammar and 
on composition work were the strongest recommendations ~or 
improving the present course o~ instruction. 
14. The two most frequent suggestions for more ef-
fective teaching were (1) requiring students to think and 
(2) taking a more personal interest in each student. 
15. The kinds of assistance respondents felt had been 
neglected in their high-school training were (1) development 
of effective study habits, (2) help with personal problems, 
(3) development of reading and writing skills essential 
for college success, and (4) more systematic help in choosing 
a college. 
Twenty-two per cent of the respondents felt that they 
1: 
;1 had received all the assistance they needed. 
-.--:: 
16. In the opinion of the respondents, the greatest 
needs Swampscott High School students have at the present 
time are (1) learning how to study and (2) assistance in 
obtaining part and full-time jobs. 
17. Ninety-three or 71.5 per cent of the respondents 
indicated that, as far as Swampscott High School's former 
students are concerned, they do not require any additional 
I 
I ,, 
I ,, 
il 
assistance from the high school beyond what is available when '1 
,, 
they seek it. Fifteen respondents suggested a placement II 
service to be available to former students, and ten 
respondents recommended a monthly alumni bulletin. 
I' 
,I 
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CHA.FrER IV 
ANALYSIS OF DATA ON OCCUPATIONAL EXPERIENCE 
OF RESPONDENTS 
1. Nature o~ Responses on Occupational I~ormation 
Limitations o~ data. This study deals at length with 
the educational experience o~ the respondents, since the 
number o~ respondents who pursued ~rther education comprises 
three-~ourths o~ the entire survey group. The data in the 
vocational section o~ this study is co~ined to the responses 
o~ a much smaller group who were employed ~11 time when the 
~ollow-up was conducted. A total o~ 52 respondents, as 
compared with a total of 143 respondents in the higher educa-
tion group, contributed the data upon which the remarks in 
this section o~ the study are based. From this point o~ view, 
the implications made in this chapter must be considered in 
the light of their limitations. The ~act that several members 
of the employed group did not reply to all the questions is 
another weakness o~ the material in this section. 
Table 28 indicates the number and percentage o~ male 
and ~emale respondents who reported ~11-time employment at 
the time o~ the survey. 
'75 
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Table 28. Respondents Employed Full-time When the Survey 
Was Made, Arranged by Class 
19.50 19.51 Total 
Respondents Num- Per Num- Per·· Num-
ber Cent ber Cent ber 
Male •••••••• 7 18~9 8 18~2 1.5 
Female •••.•• 20 38 • .5 17 32.1 37 
Total •••• 27 30.4 2.5 2.5.9 52 
Per 
Cent 
18~.5 
3.5.3 
27.9 
Twenty-seven members or the Class or 19.50 and twenty-rive 
members or the Class or 19.51 were employed rull t~e at the 
time or the survey. In each class it is noticeable that over 
twice as many girls were employed as boys. The reasons ror 
the much larger number of girls working can perhaps be attrib-
uted to the fact that almost nine out of every ten boys who 
participated in the survey followed advanced schooling. Al-
so, a small but growing number of boys are entering the 
armed service within a year or two after high-school gradua-
tion. A total of eight married girls are included in this 
group employed full-time. Not included in this table are 
one boy and two girls who reported that they were unemployed 
and looking for work at the time of the survey. Two married 
girls reported part-time employment. 
Seventeen members of the employed group had either 
completed advanced courses of instruction or were still 
pursuing further study along with full-time employment. These 
. --·- . - --..... 
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rigures would seem to indicate strongly that rew boys rind a 
high-school training adequate preparation ror the types or 
occupations they become engaged in a~ter high school. On the 
other hand, the girls who ~ollow the business course at 
Swampscott High School seem to encounter little di~~iculty in 
obtaining gainfUl employment· immediately a£ter high-school 
graduation. 
2. Occupational Data Reported 
~~£I~ respondents. One criterion by which 
a school is judged is the effectiveness with which it trains 
students to take up and continue successful employment a~ter 
high school. In order to secure speci~ic data concerning 
the types o~ jobs held by recent graduates o~ Swampscott 
HigJ"J~ School, the author asked each member o~ the survey group 
to state as accurately as possible the speci~ic occupation 
in which he was engaged. Such in~ormation should be in-
valuable to counselors in evaluating past assistance supplied 
to students and in guiding present and future students in 
making vocational choices that are realistic and for which 
there is a demand in the local area. For convenience in 
i, reading and in order to present a more detailed picture of' 
the types o~ employment in which the respondents have engaged, ., 
the author has listed in separate tables the occupations in 
which the male and ~emale respondents were engaged when they 
participated in the survey. Table 29 presents a ~requency 
-·----------- ======= 
listing of the occupations reported by the 15 male respond-
ents employed full time. 
Table 29. Occupations Reported by 15 Male Respondents 
Arranged by Class in Order of Frequency 
Occupation Frequency 
1950 1951 
Total 
Machinist ••••••••••• 2 1 3 
Salesman~ ••••••.•••• 1 1 2 
Pressman ••••••.••••• 1 1 2 
Junior Accountant ••• 1 0 1 
Sales Promoter •••••• 0 1 1 
Assistant Claims 
Adjuster ••••••..•• 0 1 1 
Electrician ••••••••• 0 1 1 
Bank Teller ••••••••• 0 1 1 
Stock Clerk and 
Salesman •••••.•••• 0 1 1 
Miscellaneous Shop 
\Vorker •••....••••• 0 1 1 
Assistant Shipper ••• 1 0 1 
Total •••••• 6 9 15 
It is interesting that all the jobs mentioned fall in the 
job fields reported by the 1950 United States Labo.r Census1 
as having the largest percentages of workers: Commerce, 
Sales, and Office Workers and Industrial and Trade Workers. 
II jl d 
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1. Donald &ery, "Surveying Job Intentions," Cleari:qg House, li 
November, 1952, p. 82. 
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The ~act that no male respondents are yet reported to be in 
the Pro~essional or Semi-Pro~essional ~ields can be explained :I ij 
I 
by the short period o~ time, less than three years and a hal~ )J 
;: 
at most, that these respondents have been out o~ high school. 
The complete break-down o~ percentage distributions in the 
major job ~ields, according to the most recent census,l is as 
~ollows: 
Pro~essional dna Semi-Pro~essional •••••• 
Commerce, Sales, and O~~ice ••••••••••••• 
Industrial and Trade •••••••••••••••••••• 
Service 11/orkers ••••• ~ •••••.•••••••••••• ~ 
Agricultural Workers •••••••••••••••••••• 
Per-cent 
7;,6 
30~6 
33~1 
11~4 
12.0 
Although the number o~ male respondents represented in 
Table 29 is too limited to make really meaning~ul conclusions 
or predictions, it at least indicates practical choices oc-
cupationally ~or those boys who have not yet been called into 
the armed services and who have not taken up extended courses 
o~ advanced education. The au~hor should add here that ~our 
o~ the boys included in this table are business or industrial 
apprentices, working ~ull time while receiving advanced 
training. These same respondents are included in Chapter III 
in the group pursuing advanced courses. Because of the 
industrial and business opportunities a~~orded by Lynn, 
Salem, and Boston, all located within commuting distance o~ 
Swampscott, it would seem that choice o~ occupations within 
these fields should be based upon knowledge o~ available 
1. Donald Emery, Op. Cit., p. 82. 
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opportunities. 
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Jobs reported £I £emale respondents. As Table 29 in-
dicates, over twice as many girls were employed full-time 
as boys when the survey was made. For this reason, the 
statistics revealed in the female responses should have 
somewhat more significance than those made by the 15 male 
respondents. According to Table 30, all of the occupations 
except three reported by the female respondents can be caassi-
fied in the Clerical, Sales, and Kindred Glassi£ication o£ the 
Census Bureau. These figures malre it obvious that business 
skills acquired at Swampscott High School, in some cases 
supplemented by a one or two-year business course, are 
readily marketed in the Swampscott area. 
Table 30. Occupations Reported As Full-time Employ-
ment by 37 Female Respondents Arranged by 
Class in Frequency Order 
Occupation 
Secretary •••••••••••••• 
Comptometer Operator ••• 
Stenographer ••••••••••• 
Tube Tester ••••.••••••• 
Office Clerk ••••••••••• 
Saleslady •••••••••••••• 
Floral Designer •••••••• 
Professional Dancer •••• 
Machine Operator 
( bus i ne s s ) • • • • • • • • • • • 
Total •••••• 
Frequency 
1950 1951 
6 
1 
4 
3 
2 
1 
1 
1 
0 
19 
l 
6 
2 
3 
3 
1 
0 
0 
2 
18 
Total 
7 
& 
6 
5 
2 
1 
1 
2 
37 
80 
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The two occupations reported most ~requently were those o~ 
secretary and comptometer operator, with the Class o~ 1950 
and the Class o~ 1951 respectively supplying the majority o~ 
workers. It seems noteworthy to point out that seven out o~ 
the 13 secretaries and stenographers had acquired these 
positions without further advanced training a~ter leaving 
Swampscott High School. Furthermore, only two o~ the seven 
comptometer operators reported training beyond high school to 
quali~y ~or these positions. The opportunities for laboratory ,, 
. ·' 
work, with pleasant working conditions and excellent pay, 
provided by General Electric and Sylvania, located in Lynn 
and Salem respectively, may explain the reason why six out o~ 
the 37 respondents are employed as tube testers. The evi-
dence o~ a market ~or business skills and the proof of the 
effectiveness of business training offered at Swampscott 
High School may indicate that considerably more than thirty 
per cent of the Swampscott High School enrollment should be 
encouraged to prepare for a business career. 
Employe~s of recent Swampscott ~ School graduates. 
It has been a practice for several years for the business 
department of Swampscott High School to conduct periodic 
follow-ups, both of the employer and employee nature, to 
obtain meaningful evidence of the strengths and shortcomings 
of the business training offered its students. For this 
reason, Swampscott High School is proud of an up-to-date, 
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practical business course, built upon actual knowledge or 
trends in current business practices. It is hoped that the 
inrormation in Tables 31 and ).2 that follow will help to 
supplement similar information acquired in the most recent 
follow-up of business graduates. 
Table 31. Employers of the 15 Male Respondents 
Working Full Time Arranged in Order of 
Frequency 
Employer 
General Electric •••••••• 
Hoague and Sprague •••••• 
Friendb Bakery •••••••••• 
Kay's Jewelry Store ••..• 
Manufacturer's Central 
National Bank ••••••••• 
Wendell Berman Insurance 
Agency • ..............• 
William Filene 1 s Sons ••• 
Gerrity Company .••.•••• ~ 
Boston Naval Shipyard ••• 
H. P. Hood & Sons ••••••• 
Employer Not Identified. 
Location number Em.p~oyed 
Lynn 
Lynn 
Lynn 
Lynn 
Lynn 
Boston 
Boston 
Boston 
Boston 
Hartford, Conn. 
5 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
The largest number or malerespondents in this limited group 
is employed by General Electric. Over half of the entire 
group has found employment in Lynn so that they are working 
within easy commuting distance of home. The one respondent 
worldng outside of Massachusetts now makes his permanent 
address Rhode Island. It would seem prudent indeed for 
Swampscott High School to keep informed of the employers of 
- ----
its graduates not only to be able to render vocational assist- ': 
ance to a former student if necessary, but also to maintain 
healthy public relations with business and industrial firms 
_which may be potential sources of employment for many a future 
graduate. 
Table 32. Employers of 37 Female Respondents 
Reporting Full-time Employment Vlhen the 
Survey Was Made 
Employer Location Number Employed 
General Electric •••••••••••••• 
Cushman Bakery •..•••••.••••••• 
Hytron Radio and Electronics.~ 
, Sylvania. Electric •••••..••.••• 
American Resinous Chemical •••• 
Baldwin, White, and Company ••• 
Boston & Maine Railroad ••••••• 
Burrows and Sanborn ••••••••••• 
Dee's Adhesive Chemicals •••••• 
Durkee-Mower •••••••••••••••••• 
Fred Astaire Dance Studio ••••• 
General Foods Corporation ••••• 
George Pickering •••••••••••••• 
George Place and Company •••••• 
Horak the Florist ••.•.•••••••• 
Irving Spiller •••••••••••••••• 
Jacob Kapman •••••••••••••••••• 
John Hancock Insurance •••••••• 
Jordan Marsh Company •••••••••• 
New England Mutual Insurance 
Company • •••••••••••••••••••• 
North Shore Hardware ••.••••••• 
Remington Rand •••••.•••••.•.•• 
Security Trust •••••••••••••.•• 
Swampscott Public Library ••••• 
Lynn (9) 
Lockland, Ohio (1) 
Lynn 
Salem 
Salem 
Peabody 
Boston 
Boston 
Lynn 
Lynn 
Lynn 
Boston 
Boston 
Salem 
Lynn 
Lynn 
Lynn 
Lynn 
Boston 
Boston 
Boston 
Lynn 
Boston 
Lynn 
Swampscott 
10 
2 
2 
2 
1 
1 
1 
1 
1 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
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A total of 24 employers are indicated in the above table. 
Fifty-seven per cent of the thirty-seven female respondents 
found employment in Lynn; eight girls were employed in Boston; 
five, in Salem; and one each in Peabody, Swampscott, and 
Lockland, Ohio. The girl employed in Lockland is working 
" 
for the same employer but in a different branch of the company~ 
Length o~ time between high-school graduation and first 
fUll-time job. or interest to all high-school counselors is 
the pattern established by recent graduates showing how soon 
those graduates not pursuing full-time advanced training 
become gainfully employed. A majority of this group showing 
ability to step into occupations where they can contribute 
service and earn a living \rould reflect credit upon the 
occupational guidance received from instructors and guidance 
counselors in high school. Many educators1 have designated 
the seven salient phases of the vocational guidance program 
as: {1) occupational information (2) self-inventory, (3) 
personal data collecting, (4) counseling service, (5) voca-
tional preparation, (6) placement, and (7) follow-up and 
appraisal. Again, the business department at Swampscott 
H igh School, to a larger extent than any other department, 
has incorporated these seven phases of vocational guidance 
into its courses of study throughout the high-school years. 
1. Denton L. Cook, "Government Occu'Oational Publications," 
Clearing House, January, 1953, p: 278. 
:r 
Table 33 indicates the length of time between high-school 
graduation and the first fUll-time job of the 52 employed 
respondents. 
Table 33. Length of Time between High-School 
Graduation and First Full-time Job of 
52 Male and Female Respondents 
Boys Girls Total 
Length of Time Num- Per Num- Per Num- Per 
ber Cent 1l>er Cent ber Cent 
No time ••.••••• 7 46.6 17 46.0 24 46.2 
No time after 
advanced course 3 20.0 7 19.0 10 19.2 
. 
One month •••••• 2 13.3 l 2.7 3 5.8 
Two months ••••• l 6.7 3 8.1 4 7.7 
Three months ••. 0 7 19.0 7 13.5 
Five months •••• l 6.7 0 o.o l 1.9 
Eight months ••• l 6.7 l 2.7 2 3.8 
Three years •••• 0 1 2.7 1 1.9 
!i 
! 
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Nearly half of the entire employed group found full-time 
employment immediately upon graduating from high school. In 
the cases of four girls, they had already begun part-time 
employment before graduation and then assumed full-time status .. 
as soon as they had been graduated. Ten respondents who en-
rolled in advanced courses assumed full-time occupations 
immediately after completing these courses. Seven female 
respondents reported that they delayed full-time employment 
85 
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for three months after graduation from high school. In every 
one of these cases, the delay was voluntary rather than com-
pulsory. Many Swampscott High School graduates who plan to 
take up ru11-time employment vacation for the s~aer before 
entering upon their first full-time job. According to Table 
33, it is more often the girls who delay employment rather 
than the boys. The girl reporting a three-year delay before 
becoming employed full time was married immediately after 
high-school graduation and did not take up outside employment 
immediately. It seems obvious from statistics in this table 
that many Swampscott High School graduates do become employed 
~ediately upon graduating from high school. Development not 
' only of marketable skills but also of' self-understanding and 
the ability to get along with others would appear to be in-
dicated for all high-school students, especially those who 
plan to enter full-time employment directly from hig~ school. 
It 
I 
Methods of' obtaining first full-time jobs. 
!i 
:i Whether or not;1 
the high school has an effectively active placement service, 
it is the duty of the school to instruct students in the know-
how of securing employment. Before formal guidance activities 
were instituted at Swampscott High School, the principal and 
the business department were placing many graduating students 
in full-time jobs. Often ignorance of employment services on 
the local, state, and federal levels may be responsible for 
keeping an otherwise interested and qualified person from 
making application for a job. Along with knowledge of sources 
86 
of employment must go the ability to fill out application 
blanks neatly and correctly, to write an impressive letter of 
1 application, and to demonstrate poise and competence in the 
interview situation. Table 34 presents a frequency listing 
of the methods for obtaining their first full-time positions 
as reported by male and female respondents of the employed 
group. In some cases, the respondents indicated more than one 
method used. 
Table 34. Methods of Obtaining First Full-time Jobs 
As Reported by Male and Female Respondents 
;; 
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Methods Used 
Boys 
Num- Per 
ber Cent 
Girls 
Num- Per 
ber cent 
Total 
Num- Per 
ber Cent 
Over half of the entire employed group of 52 respondents 
secured their first full-time job by making personal applica-
!l 
!I 
;; 
1/ !; 
d 
'i 
tion for the position. Although only seven girls specifically 1 
' 
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stated so, it is likely that some other intermediate step, 
such as learning about the opening from the high school, a 
relative or friend, or.through an advanced school, might 
have taken place before the individual actually made personal 
application for the position. It is not surprising to notice 
the high school was given credit for placement service by 
,, more girls than boys, as comparatively few boys enroll in the 
business course, through which much of the placement service 
at the high school functions. Newspaper advertisements were 
utilized by five girls in locating positions, while no boys 
reported following them up. Only one girl out of the total 
employed group obtained her position through the services of 
an employment agency. This fact may indicate that Swampscott 
Hi8h School students need to be informed more systematically 
of the availability of emplo:yment assistance in the 
Swampscott area. In the case of girls interested in business 
positions the placement service offered by the business 
department may be functioning well enough so that a majority 
of girls do not feel the need of consulting an employment 
agency outside of school. How the respondents felt about the 
high school's offering placement service to graduates is set 
forth in Chapter III. 
Degree to which prese~t work is similar to vocational 
choice made in high school. A realistic vocational guidance 
program has as one of its aims the kind of self-knowledge on 
the part of the student that will enable him to match his 
======== ·----·--·-·· .. 
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known aptitudes and interests with occupations in which they 
may be successfully utilized. In a job-intention surveyl 
conducted by the counselors of four 6-year high schools in 
Cedar Rapids, Iowa, during the years 1949-1951, some interest-
ing data were discovered. During this three-year period a 
total of 4273 senior high school students expressed their 
vocational choices as realistically as they knew them at the 
time of the survey. A different group of students was surveye~! 
:J 
1 
each year. The counselors then compared the expressed vocation~ 
' •I 
al choices vrith the actual distribution of workers in the five 
general job fields. The choices made in the Professional and 
Semi-Professional fields and in the Industrial and Trade 
fields were far from realistic. The counselors making the 
survey recommended, however, that job opportunities in any 
region should be considered more seriously than the national 
percentages in evaluating expressed vocational choices made 
by the high-school student. It is imperative that counselors 
who hope to give realistic assistance to students in formulat- · 
ing vocational plans must keep informed on local, state, and 
national trends ln the various job fields. 
Table 35 indicates the degree to which the work now 
being engaged in by the respondents is similar to their 
vocational choices while in high school. 
1. Donald Emery, ££• cit., p. 82. 
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Table 35. Comparison between Vocational Choice in 
High School and Kind of Work Now Being Done 
by Male and Female Respondents 
I ====================~==~==========~~~========~~~~========== 
Comparison 
Boys Girls Total 
Num- Per Num- Per Num- Per 
ber Cent ber Cent ber Cent 
The same ••••• 11 73.3 29 78.4 4o 76.9 
Di.fferent •••• 4 26.7 8 21.6 12 23.1 
If the figures in Table 35 can be taken as honest reflections 
of the respondents• present attitudes towards the work in 
which they are engaged, it would seem that three out of every II 
I' 
four graduates in the employed group made sound vocational II 
choices at the high-school level. There is very little dif-
ference between the percentages designating stability or 
chanGe in the boys' and girls' vocational choices. The author 
is mindful throughout this chapter of the incompleteness of 
the statistics, since only approximately 28 per cent of the 
entire survey group is included in the statistics presented. 
It is highly desirable that a follow-up of these two classes 
be conducted in another three years in order to obtain a more 
complete picture of their educational and vocational progress.· 
Reasons given £z respondents for change in vocational 
choice since high school. According to Table 36, a total of 
'• 
,I 
il 12 respondents, including eight girls and four boys, indicated li 
a "change of heart," vocationally speaking, since their high-
school days. Limited as the cases here considered are, they 
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may be of some interest to counselors in gaining greater under-i; 
standing of inconsistencies in vocational planning. 
Table 36. Reasons Given by 12 Respondents for a 
Change in Vocational Choice since High 
School Arranged in Frequency Order 
Girls 
Reason Frequency Reason 
Better opportunity 2 Better adapted to 
present job 
Better suited to 
present job 1 Financial problem 
Don't know 1 Marriage 
Scholarship 
Did not state 
Frequency! 
3 
2 
1 
1 
1 
Even in these few responses there is indication of a coming to 
grips with reality in the first two reasons given by both 
boys and girls. Three girls and one boy mentioned "better 
suited (adapted) to present job" as the main reason for 
changing their vocational choice. This is the type of real-
istic matching of job requirements and individual aptitudes 
and interests that high-school students should be encouraged 
to do before making false choices that may incur wasted time 
and financial investment. One of the girls included in the 
above group aspired to become an air hostess; now she is 
happily employed as a comptometer operator. One of the boys 
seriously considered the career of air pilot; now he is con-
vinced that his apprenticeship at a large industrial concern 
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will assure him of a secure and happy future. 
Preliminary tests required berore acquiring job. Another 
valuable aspect of a truly functional vocational guidance pro-
. gram is a knowledge of the kinds of preliminary tests which 
the potential employee or job applicant is required to take. 
Being able to inform the student of the fact that X company 
requires all applicants for certain positions to pass success-
fully a general intelligence test, or a general clerical test, 
or a transcription test is another phase of the placement 
service. The members of the employed group in this survey 
were asked to name the type of test (if any) they were require~ 1 
!i 
to take to qualify for their present position, and they were 
further invited to state the name of the company administering 
the test designated. 
Table 37 indicates the responses of the employed group 
arranged in frequency distribution. 
Table 37. Types of Preliminary Tests Required, 
Number of Respondents Who Took Tests, and 
Identification of Institutions Administer-
ing Them 
Type of Test 
Comptometer ••••.••• 
General clerical ••• 
Number of Respond-
ents Taking It 
7 
6 
Name of Institution 
Administering It 
General Electric 
(General Electric 
(State Employment 
( Service 
(John Hancock Insurance ., 
(Boston & Maine RR 
(concluded on next page) 
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Table 37. (concluded) 
Type of Test 
Typing only ••••••.•••• 
Shorthand and typing •• 
Engineering aptitude •• 
Unidentified Civil 
Service .... ........ . 
Did not state •.•••.•.. 
Number 
Respondents 
3 
2 
2 
1 
1 
Institution Ad-
ministering It 
New England Mutual 
General Electric 
Durkee-Mower 
United States Em-
ployment Service 
American Resinous 
Chemical 
General Electric Ap-
prentice School 
u. s. Navy 
General Electric (re-
search division) 
Twenty-two respondents were required to take and perform 
satisfactorily on preliminary tests in order to qualify for 
their positions. Aware of the types of tests administered· 
for various jobs in the clerical area, the business depart-
ment of Swampscott High School prepares its students from 
both the skill and the psychological angle to perform suc-
cessfully on these tests. Whether this excellent kind of 
vocational guidance reaches all students who need it should 
be determined in each follow-up study which is made. 
Respondents' attitudes toward present jobs. If the 
general criteria for vocational success can be described as 
personal satisfaction, satisfactory livelihood, and service 
to society, a ~ollow-up study o~ occupational adjustment 
ought to discover to what extent these criteria are being 1! 
ii 
II 
realized. Previous tables have indicated that practically alllt 
ji 
;I 
the respondents who were ready to assume full-time employment ij 
d 
have done so and are contributing some service to society. Inll 
n H 
order to discover the degree o~ personal satis~action experi- q ll I, 
enced by recent Swampscott High School graduates in the labor 
~ield, the author asked each boy and girl, "Are you satis~ied 
with your present job?" Table 38 sets ~orth their responses. 
Table 38. Attitude o~ Male and Female Respondents 
toward Their Present Occupation 
Bozp Girls Total 
Attitude Num er Num- Per Num- Per 
ber Cent ber Cent ber Cent 
Satis~ied ••••••••• 11 73.3 27 73.0 38 73.1 
Dissatis~ied •••••• 2 13.3 3 8.1 5 9.6 
No response ••.••.• 2 13~3 4 10.8 6 11.5 
Yes and no •••.•••• 0 0 3 8.1 3 5.8 
Seventy-three per cent o~ the ~i~ty-two employed respondents 
expressed satis~action with their present jobs. Only five 
were emphatically dissatis~ied, while six respondents did not 
reply to this question. One girl said "yes and non and added 
a comment explaining her attitude. The reasons given by the 
five respondents who stated that they were not satisfied with 
their present jobs were these: (1) not enough pay, (2) work 
94 
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I 
is uninteresting, (3) \Vant more responsibility, (!,_) .don't 
like my boss, (5) too many bosses, (6) not enough people my 
age. The first two reasons listed were mentioned three times; 
the third, twice; and the others, once~ 
Reasons for satisfaction with present job. It is well 
for high-school students, who will one day be looking for em-
ployment, to develop sensible attitudes about what constitutes 
a happy job situation. Table 39 presents a frequency listing 
of the reasons for satisfaction with their present occupation, ii 
as indicated by the employed group. 
Table 39. Reasons Given by Respondents for Job 
Satisfaction, Arranged by Frequency 
Reason Given 
Interesting work •••..•..••••• 
Good pay • •••••••••••••...•••• 
Fellow workers pleasant •••••• 
Excellent working conditions. 
Good future ................. . 
Job suited to my abilities ••. 
Work easy . .................. . 
No response •••••.••••••.•..•• 
Nu..111-
ber 
19 
ff 
3 
1 
1 
10 
Per 
Cent 
4o~ua 
10~6 
8~5 
8.5 6.4 
2~1 
2~1 
21.3 
a Some respondents indicated more than one reason. 
It seems significant that 43 per cent of the employed 
respondents named interesting work rather than good pay as 
the reason for their satisfaction with their present position. 
Appreciation of good working conditions was mentioned by nine 
-----------~·--·- --~--··--·-··--·------~------·------------
- ----·••• -~ .... • • • •••• --· ••- -~··----e•----- • 
per cent of the ~oup, while another nine per cent said that 
having pleasant people to work with contributed to their job 
satisfaction. One boy indicated the main reason for liking 
his job was that it was suited to his abilities. Three of 
the boys felt that the jobs they held guaranteed them a solid 
future. It seems that several of the most important factors 
in job satisfaction have been expressed in these comments. 
The high-school student who develops sound attitudes toward 
happy employment before he actually assumes employment is 
much more likely to become successfully employed. 
Job mobility among respondents and reasons for it. Many 
educators maintain that the school's job is not finished un-
til its students have become happily adjusted to life after 
high-school graduation. Although many job changes are made 
for sound reasons, such as better vocational opportunities 
or greater financial security, yet the school which conducts 
periodic surveys of its former students can best ascertain 
whether the entry job choice was a wise one or whether it 
impeded the normal progress of both the employer and the 
employee. Tables 40 and 41 indicate the number and per-
centage of respondents who have changed jobs since assuming 
full-time employment and the reasons they designated for 
doing so~ 
- ---- - --- . ------- --- ------- ---- -~- .::=:--:::=:=_:: :.:=== -=----=--=-====----=---==-=--===-=----:.--- -
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Table 4o. Number and Percentage of Male and Female 
Respondents Who Have Changed Jobs Since 
Assuming Full-time Employment 
Total 
Job Changes Boys 
Number PerCent 
Girls Num- Per 
Number PerCent ber Cent 
Yes •••••• 6 
9 
40 
60 
12 
25 
18 
34 
34.6 jil 
I, 
No .•. .•.• 65.4 i! 
d 
Sixty-five per cent of the fifty-two respondents working full 
time when the survey was made had not changed jobs since 
., 
assuming their first positions. The m~le respondents reported;; 
that 4o per cent had changed positions, while the female 
respondents indicated that 32 per cent of the 37 employed 
full time had held two or more positions since high-school 
graduation. The information presented in Table 40 becomes 
more meaningful when it is supplemented by the reasons for 
job changes, as reported in Table 41. 
Table 41. Reasons for Which 18 Male and Female 
Respondents Changed Positions Arranged 
in Order of Frequency 
Boys Girls Total 
Reason for Change Num- Per Num- Per Num- Per 
ber Cent ber Cent ber Cent 
For better pay •••••• 2 14.3 14 73.6 16 48.5 
Disliked work ••••••• 6 42.9 1 5.3 7 21.2 
To take job on ap-
prenticeship...... 3 21.4 0 0.0 3 
(concluded on_ next pagtl__========-9f===== 
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Table 41. (concluded) 
Reason for Change 
Boys Girls Total 
Num- Per Num- Per Num- Per 
ber Cent ber Cent ber Cent 
Couldn't do work 
satisfactorily ••.•• 0 o.o 2 10.5 2 6.1 
Lack of work ••••.•••• 2 14.3 0 0 2 6.1 
Disliked boss •••.•••• 1 7.1 1 5.3 2 6.1 
No co-workers my age. 0 o.o 1 5.3 1 3.0 
"For better pay" was the reason most frequently given by the II 
~ : ,, 
respondents for changing positions. It will be noted, however~ 
that the reason was indicated by ll~ girls and only two boys. 
On the other hand, "disliked the \'rork" was mentioned six times 
by the boys and only once by the girls. Although a total of 
six boys or forty per cent of the fifteen boys employed fUll-
time had changed jobs when the survey was conducted, three 
of these six had held temporary positions while awaiting 
admission to apprentice training programs. 
Numerous studies of occupational adjustment have shovr.n 
that the primary reason for lack of satisfactory adjustment 
of workers to their occupations is inability to get along 
well with people rat~er than lack of competence in the skills 
required for the job. In the reasons put forth by the 18 
respondents who had taken second and third jobs since 
graduatins from high school a ma~imum of three and one half 
--- ------------ -·------------- ···-----
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1 years ago, the human relations factor is mentioned only three 
times. Whether these few references to problems in human 
relationships can be assumed to indicate that personality 
II 39 
conflicts do not contribute extensively to job dissatisfaction i! 
!I 
among this limited group is at least open to further investiga-11 
tion. Some dissatisfied employees might not wish to put 
themselves in a bad light, especially in a survey conducted 
by the school. 
The most disturbing figure, from the author's point of 
view, is the 21 per cent indicating the number or respondents 
who undertook occupations which they later round distasteful. 
Vocational guidance at the high-school level needs to stress 
the importance of choosing an occupation in which one is 
interested and in which he can perform satisfactorily. 
Sources of training for present jobs. Chapter III of 
I ~ I 
!; 
ij 
,, 
II 
this study, which deals with tl_le educational experience of the !j 
respondents, indicates that 76.8 per cent of the 186 Swampscottli 
High School graduates of the Classes of 1950 and 1951 followed 
advanced courses of one type or another. This trend in post-
1, high-school training is reflected throughout the country. To 
what degree, then, is the high school of today a terminal 
education for its students? How effective a job is it doing 
:, of training these students in certain skills and attitudes 
that will help them in securine and maintaining fruitful 
employment? The employed group in this survey was asked, 
"Where did -you receive training for -your present job? 11 
-- ----=== 
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Several respondents indicated more than one source o~ 
occupational training. Table 42 presents a frequency listing 
o~ their responses. 
Table 42. Sources of Training Indicated by 52 
Respondents for Their Present Job 
Source of Training 
On the job •. ....... 
High School ••....•• 
Advanced training •• 
~ 
Num -:.:-rer 
ber Cent 
10 58.8 
3 17.6 
4 23.6 
Girls 
Num- Per 
ber Cent 
16 33.3 
2la 43.8 
11 22.9 
Total 
Num- Per 
ber Cent 
26 4o.o 
24 36.9 
15 23.1 
a Only 11 respondents named high school as the only source. 
· Training received on the job and in high school accounted for 
almost 80 per cent o~ the sources mentioned in Table 42. 
On-the-job training was credited 26 times, \Vhile high-school 
training was indicated 24 times. Many respondents checked 
both of these sources as preparation for their present 
,, 
!I q 
positions, as undoubtedly is the case. There are certain 
routine procedures established and practiced in each business 1; 
establishment that can be learned only as the employee en-
counters them. Eleven responses gave high-school training 
sole credit for occupational preparation. Six comptometer 
operators, three secretaries, and two stenographers reported 
that their high-school training enabled them to perform their " 
duties satisfactorily. No male respondents attributed their 
,.-
_c ~-- _- ~c-cir- - -
occupational know-how to high-school training alone. As is 
readily seen by consulting Table 29 in this chapter, most of 
the occupations reported by the fifteen male respondents 
require specialized training. Again, the data in Table 42 
become more significant when supplemented by statistics con-
cerning the ways in which high-school training has proved of 
value, as indicated in Table 43. 
Ways in which high-school training was helpful !g !£:. 
cational preparation. In answer to the question rrno you feel 
that high school was a help to you in your vocational 
preparation?" 41+ respondents said yes, six said no, and two 
did not answer. Th~ four vocational aids listed in Table 43 
were suggested, and the respondents were asked to write in 
any other aid they felt they had received that had con-
tributed to their occupational success. 
Table 43. Vocational Assistance Reported by 52 
Respondents to Have Been Received in 
High School Arranged in Order of 
Frequency 
Vocational As-
sistance Received 
in High School 
~ Num::.;;---per 
ber Cent 
Girls 
Num- Per 
ber Cent 
Total 
Num- Per 
ber Cent 
Training in skills 
needed • .......... 
Development of nec-
essary personal· 
traits ••..••••.•• 
===-,=~c·=="-=-==-=--=-=--c.~-C: --------·.c==c-== _ 
4 28 33.3 
4 17 21 
(concluded on next page) 
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Table 43. (concluded) 
Vocational As- Boys Girls Total 
sistance Received Num- Per Num- Per Num- Per 
in High School ber Cent ber Cent ber Cent 
Assistance in self-
evaluation to enable 
one to make success-
ful job dloice . . . . . . 2 13.3 16 23.2 18 21.!!-
Instruction in job-
getting . ............ 1 6.7 12 17.4 13 15.5 
No response •••••.•.•• 4 26.7 0 0 4 4.8 
The information sought in this area of vocational guidance is 
highly subjective; therefore, conclusions need to take this 
limitation into consideration. Because the girls outnumber 
the boys in the business training courses at Swampscott High 
School, it is easy to understs,_nd why the girls' responses were;' 
d 
" 
,, 
much more prolific in this area. A total percentage of 33 
indicates that training in skills needed on the job outnumber-·: 
ed all the other types of vocational assistance. It is inter-
esting to note, however, that only four boys out of 15 
indicated that high-school instruction had trained them in 
skills needed for their jobs. The large number of girls who 
have entered clerical positions tends to slant the statistics 
in this table to a reflection of training offered in the 
business department of Swampscott High School, rather than 
indicating an over-all pattern of vocational preparation 
'========================--'~'=·==== 
throughout high school courses. Development of personal 
traits was indicated by about the same percentage of boys 
and girls. Such traits as willingness to work with others, 
respect for another 1 s point of view, respect for authority, 
honesty, and pride in one's vrork are developed throughout the 
total high-school training program and are assets on all jobs. 
Self-evaluation as ali aid in making successful job choices 
was checked by only two boys, but by 16 girls. Until vo-
cational guidance activities are better coordinated and made 
·I 
more extensive at Swampscott High School, this area will remain 
" 
one of the weakest. Students pursuing business courses do 
receive this type of training, but these constitute too small 
a segment of the entire school enrollment to reflect credit 
in this area upon the whole school. It seems strange that 
instruction in job getting was checked by only 12 girls. The 
fact that only one boy checked this type of vocational 
assistance is understandable, since most of these boys were 
not enrolled in the business curriculum. The author is in-
clined to think that the girls' responses in this area do 
not reveal a realistic picture. Nevertheless, the need for 
an integrated vocational guidance program reaching all 
students is a necessity at Swampscott High School. Judging 
by the increased vocational guidance activities being con-
ducted during the present year, the author feels confident 
that this phase of Swampscott High School's guidance program 
=·==== 
is meeting the needs of increasing numbers of students. 
Wage range of employed respondents. Because wages earned. 
in any given period of time are a reflection of the economic 
conditions prevailing during that period, any interpretation 
of them must be made on a relative basis. It is natural that 
the student contemplating an occupation or an occupational 
field will be interested in learning what kind of earnings he 
may expect to make. The vocational counselor who endeavors 
to impart up-to-date information on this important aspect of 
occupational choice must be informed on wage levels primarily 
in the local area, but also beyond the local scene and in 
many specialized areas. It is part of his job as counselor, 
too, to build healthy attitudes among high-school students 
towards the service-wage picture. Table 44 reports the wage 
levels indicated by the responses of 50 out of 52 employed 
respondents. 
'· i 
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Table 44. Wage Levels Reported by 52 Employed Respondents 
Arranged in Ascending Order 
Boyp Girls Total 
Wage Levels Num er Num- Per Num- Per 
ber Cent ber Cent ber Cent 
$20-$30 a week •••••• 0 o.o 1 2.7 1 2~0 
$31-$20 a week •••••• 4 26.7 14 37.9 18 34.6 
$1!-1-$50 a week •••••• 3 20.0 8 21.6 11 21.1 
$51-$60 a week •••••• 7 46.7 12 32.4 19 36.5 
Over $60 a week ••••• 1 6.6 0 o.o 1 2.0 
No response ••••••••• 0 o.o 2 5.4 2 3.8 
Only one boy ,, 
,, 
,, 
reported wages above $6o.oo a week. As for the girls, fourteen.l\ 
! ,, 
were receiving between $31-$40 per week, with the next highest .' 
number, twelve, earning between $51-$60 pe~ week. Only one 
respondent, a girl, had not exceeded the $20-$30 level. Un-
doubtedly she could have commanded higher wages, but she had 
taken a job near her home only as a pastime until her husband 
would be discharged: from the armed service. Two respondents, 
il 
" 
, both girls, did not indicate their wage range. 
Although a total or 18 respondents, or 34.6 per cent, 
had not reached an earning capacity beyond forty dollars 
per week at the time the survey was made, many of the jobs 
in which they were engaged were entry jobs, on which the 
employees were getting their first practical experience. On 
the whole, the wage ranges reported by the employed group 
would seem to be as good as or better than what beginning 
wages might be expected to be. The rather large number of 
girls on the $51-$60 weekly wagelevel includes seven comp-
tometer operators who benefit from over-time rates to a 
certain extent each week. 
Here again a follow-up conducted at the end of ~ five-
year period after graduation from high school would indicate 
the kind of remuneration Swampscott High School students may 
expect to receive after a few years' experience. 
Summary. Although the data in this chapter are based 
on the responses of only 52 graduates employed full-time, 
a number of significant facts are indicated. 
1. The girls employed full-time outnumber the boys 
working full time by 22. Only 15 or 18.5 per cent 
of the 81 male respondents have full-time occupa-
tions, while 37 or 35.2 per cent of the 105 female 
respondents are working full-time. 
2. The 11 different occupations in which the 15 boys 
·are engaged are classified in two major job areas: 
(1) Commerce, Sales, and Office Workers and (2) 
I, 
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3. The 37 female respondents are engaged in nine dif-
ferent occupations, all except three of which belong 
to the Clerical, Sales, and Kindred classification 
of the Census Bureau. Twenty-six out of thirty-
seven gfrls are employed in four occupations: sec-
retary {7), comptometer operator (7), stenographer 
(6), and tube tester (6). 
4. Over half (30) of the entire employed group are 
working in Lynn; 12 are employed in Boston; five, 
in Salem; and one each in Swampscott; Hartford, 
Connecticut; Peabody; and Lockland, Ohio. 
5. As would be expected, General Electric of Lynn em-
ploys the largest number of respondents (12). 
6. Nearly half <46.2 per cent) of all the respondents 
became employed on a full-time basis immediately 
after graduation from high school. The next 
highest percentage (19.2) became steadily employed 
immediately after completing advanced training. 
Seven girls (no boys) delayed assuming first full-
time jobs until after the summ.er following high- 1) 
school graduation. 
7. Thirty-one respondents indicated that they had 
obtained their first full-time jobs by personal 
application. Of this number, seven girls reported 
making personal application for the job a~ter 
placement_assistance from the hig~ school. One-
---·-~·--·---~-~-------~ -
fifth of the respondents said that the high-school 
placement service had assisted them in securing their 
first jobs. Only one of this group was a boy. 
Limited use was made of newspaper advertisements, 
and extremely limited use was made of employment 
agency assistance. 
8. A large majority of the respondents (76.9 per cent) 
indicated that their vocational choices had not 
changed since high school. Among the reasons given 
by the 12 respondents who have abandoned their high-
school vocational choices are (1) better opportunity 
in another field, (2) more suited to present oc-
cupation, and (3) financial problems. 
9. Thirty-eight or 73.1 per cent of the respondents 
I' 
reported satisfaction with their present occupations. 'I 
10. Eighteen respondents have held more than one 
position since taking their first full-time job. 
The two most frequently mentioned reasons for 
changing positions are (1) for better pay and (2) 
dislike of the work itself. 
11. Only 11 respondents named high school as the single 
source of training for their present positions. No 
male respondents credited high school as the source 
of training. Thirteen respondents felt that they 
had received the major part of their training on 
----------~- ___ the _job onl_L_ while another thirteen felt that their=~==== 
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preparation had been a combination of high-school 
and on-the-job experience. 
12. A much larger percentage of girls than boys felt 
that Swampscott High School had trained them in the 
skills needed for their jobs. Both boys and girls 
credited high school with aiding them in develop-
ment of personal traits necessary to job success. 
On the whole, responses in this area of vocational 
guidance indicated a need for intensifying and ex-
tending the assistance provided at present. 
13. Over half (53 per cent) of the male respondents 
reported earnin~ wages better than $50 a week. 
Nearly forty per cent of the girls were realizing 
similar wages. A larger percentage of girls, than 
boys, however were on a wage level of $31- $4o per 
week. In general, the wage pattern indicated by the 
responses of 50 graduates seems to reflect prevail-
ing rates. 
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CHAPI'ER V 
MAJOR FINDINGS AND RECOMr,ffiNDATIONS 
1. Purpose and Procedure 
Purpose o~ present study. This follow-up study was 
conducted for the purpose of discovering, in as comprehensive 
and scientific a manner as possible, how well the Swampscott 
High School graduates of the Classes of 1950 and 1951 have 
adjusted themselves to their educational and vocational 
experience since high school. Furthermore, in the light of 
these experiences, the members of the survey group were 
requested to evaluate the training they had received at 
Swampscott High School. The implications of all these data 
might then be considered by the high school staff as a means 
o~ appraising and improving, wherever necessary, present 
offerings. 
Scope of present study. Only the graduates of the 
Classes o~ 1950 and 1951 of Swampscott High School are in-
cludad in this follow-up study. Non-graduates and transfers 
out of Swampscott High School into other schools do not 
enter into consideration in this study. 
Limitations of present study. This follow-up study 
has four outstanding limitations: (1) it does not include 
those former members of the Classes of 1950 and 1951 who 
failed, for various reasons, to complete a high-school 
t1J) 
.' 
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education; (2) the respondents contributing data to this 
study had not been out of hig-" school long enough to have 
made more or less definite vocational or educational achieve-
ments; (3) the participants in this survey were approached 
"cold," without previous explanation or education concern-
ing the purpose or value of the study; (4) a number of 
respondents did not reply-to all questions on the inquiry 
form, limiting the significance of the responses that were 
made. 
Procedure followed in conducting the follow-up. After 
identifying all the graduates of the Classes of 1950 and 1951 
by means of school registers, yearbooks, permanent record 
cards, and graduation lists, the author verified former ad-
dresses by checking them against the current telephone direc-
tory. In several cases, relatives, friends, and high-school 
students were contacted to supply information concerning the 
present location of members of the survey group. 
An inquiry form containing twenty-two questions was 
mimeographed, as was a letter of transmittal explaining the 
purpose of the survey. A record of those graduates to whom 
questionnaires had been sent was kept by placing a check mark 
beside the name cr: the graduate. As the questionnaires were 
returned, a check mark was placed on the opposite side of the 
name. Follow-up letters and telephone calls Ylere used to 
encourage graduates who had not returned their questionnaires 
-------~-----
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within two weeks to do so. 
2. Description of Survey Group 
At the conclusion of the survey, 186 questionnaires had 
been returned out of 228 that had been sent, making a per-
centage of 81.6. The survey respondents consisted of 81 
boys and 105 girls. 
General break-down of respondents' status at the time 
---
of the surve-y:. Fifty-six boys and fifty-six girls were in 
school full-time when they returned the questionnaires; 15 
boys were working full time, and 37 girls were engaged in 
full-time employment; nine boys were serving in the armed 
service; eight girls were housewives only; two girls and one 
boy were unemployed; and two married girls were working part 
time. 
3. Major Findings and Recommendations on Educational 
Experience 
Major findi!"%s• Swampscott High School did not repre-
sent a terminal education for a large majority of the res-
pondents. A total of 143 or 76.8 per cent of the 186 res-
pondents continued some type of advanced study after leaving 
high school. The boys constitute the largest percentage 
continuing advanced training, although they ou~number the 
girls who pursued advanced courses by only one. Seventy-two 
out of 81 boys continued their schooling beyond high school, 
making a percentage of 88.8. Seventy-one girls out of a 
total of 105 female respondents went on to school after 
li I 
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graduation from high school, producing a percentage of 67.6. 
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2. Four-year programs were followed by a majority of ·'I 
both boys and girls, although the percentage of boys choosing il 
• , !I 
four-year institutions was 76~3, as compared with the girls• 
percentage of so.a. Junior colleges were attended by almost 
,, 
II 
li 
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20 per cent of the girls, while only one boy enrolled in such P 
!i q 
If I, 
a course. 
11 
I! 
3. Shorter-term courses of specialized training attrac-
ted 24 per cent of the boys who took advanced courses and 
'I 
It 33 per cent of the girls. II 
lj 
4. Thirty-two or forty-six per cent of the boys I attended!i 
schools in Massachusetts offering four-year programs, while 
43 per cent of the girls were attending four-year schools in 
Massachusetts. Boston University, Tufts, and the University 
of Massachusetts attracted the largest percentage of boys, 
while Boston University, Jackson, and Salem Teachers were 
the leading choices amone the girls. Among the Junior 
colleges, Colby and Westbrook were the most popular. 
c_ areers in business and in engineering outrank all 
the others being prepared for by boys at four-year schools; 
teaching and social work are the leading vocations planned 
by girls at four-year schools. 
6. It is significant that 22 per cent of the boys who 
continued their education beyond high school did not attend 
liberal arts schools. A total of 12 different technical, 
==~===---'- :pus~ess_~ __ and_ sclence schools are represented in the choices 
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o:f 16 boys. This would seem to be an important 
II 
considerationll 
:for co~selors o:f high-school students. II 
7. An almost negligible number of boys have 
ed some type o:f formal education since high-school 
ij 
not continu4 
graduation~ 1J 
I. 
Nine boys or 11 per cent of the entire group o:f 81 represent 
that small portion of both classes that has not gone on to 
school. As is understandable, a much larger number of girls 
do not find it necessary to obtain advanced training. 
two per cent of the girls have not undertaken advanced 
courses. 
B. The most difficult problem graduates encountered in 
advanced courses was learning how to study. This would seem 
to have implications :for high-school guidance. 
9. In evaluating their high-school courses, the boys 
reported English and mathematics to have been o:f greatest 
value to them, while the girls ~ed English as excelling 
all other subjects in importance. 
10. Educational and vocational guidance and individual 
counseling were named most often as improvements graduates 
would like to see made in the Swampscott High School 
offerings. 
11. In making recommendations for the improvement of 
specific courses, the respondents made more suggestions for 
English than for any other course, and the majority o:f the 
suggestions were for greater emphasis on grammar and composi-
tion. 
------============================ 
12. Needs felt by the respondents that were not ful-
filled by their high-school training were training in good 
study habits, personal counseling, and thorough educational 
guidance. 
13. The respondents also identified the need for learn-
ing how to study as the most urgent one among high-school 
students. 
14. Most of the graduates felt that they didn't need 
any more assistance from the high school than what is avail-
able at the present. 
Recommendations. Responses from 186 graduates per-
taining to their educational experience seem to indicate that 
Swampscott High School provides the kind of training that 
enables its students to continue advanced courses or to enter 
gainful employment. However, to make a good school better, 
the following suggestions are offered for the consideration 
of the Swampscott High School staff: 
1. Educational guidance, beginning ideally at the eighth' 
grade level or early ninth gr~de, should reach all students, 
on both the group and the individual basis to insure careful 
planning of courses in keeping with real interests and 
demonstrated aptitudes. Through the joint efforts of guidance 
counselors and class room teachers, each student should be 
given individual attention in selecting courses throughout 
high school that will provide a sound foundation for eventual 
vocational or educational choices as he approaches high-
school graduation. 
2. Training in how to study is mandatory, since the 
lack of the know-how of effective studying was expressed 
repeatedly by the respondents in this survey. Provision for 
detailed training in correctstudy habits might be incorporated .· 
in civics or English courses on the ninth grade level and 
repeated in English or social studies courses throughout high 
school. However, this type of educational assistance is a 
vital part of every teacher's responsibilities to his 
students. A more concerted effort in this important area is 
indicated for the entire faculty. Judging by the preponder-
ance of respondents' recommendations for greater emphasis in 
English courses on grammar and composition, it seems that an 
appraisal of this aspect of the course of study for English 
throughout the four years of high school is indicated. Per-
haps a comprehensive outlining of the exact nature of grammar 
and composition skills to be taught in English classes within 
the various curricula would effect the desired improvement. 
4. Since the results of this survey show that one-third 
of the girls and about one-fourth of the boys did not enter 
four-year institutions, the counselors and teachers who work 
most closely with individual students and with groups of 
students (such as home room eroups) should recognize that 
valuable training can be obtained in business, industrial, 
and technical schools of various specialized fields. The 
J18 
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apprentice-training opportunities made available by large 
business and industrial concerns such as General Electric, 
Filene's, and General Motors should be explored. The teacher 
needs to bear in mind that today 1 s advanced courses are not 
all to be ~ound in the liberal arts college. 
5. Although educational leaders and those educators 
meeting students with problems daily recognize that much 
in~ormation can be imparted in group situations, they also 
acknowledge the fact that there is no effective substitute 
~or personal counseling. Since this was another need which 
many respondents ~elt had not been met adequately by 
Swampscott High School, the author suggests that the principal 1 
and superintendent devise a means o~ providing this important 
phase of assistance for all high-school students. Perhaps 
this might be initiated gradually by first utilizing the 
competence and the interest of a number of regular class-room 
teachers by designating them as official counselors for a 
speci~ied group of students. It is to be hoped that eventuallf 
!I 
a corps of counselors, part-time or full-time, will become an :i 
integral part of the guidance staff. 
6. In these days, when there is so much emphasis on 
technological skill, it would seem wise for any teacher or 
counselor working with boys in program planning to stress 
the importance of a firm foundation in mathematics. Those 
boys who have demonstrated aptitude in mathematics should 
be encouraged to study all the algebra, geometry, and trig-
onometry they can acquire in high school. Mathematics was 
named as the second most valuable course taken in high school. 
7. In conclusion, Swampscott High School is indeed for-
tunate to profit from the competence of an alert and able 
school committee, from the wisdom of capable administrators, 
and from the able service of its teaching staff. The author 
sincerely hopes that all of these suggestions for improving 
a school of recognized quality will be shared and thought-
fully considered by her co-workers. 
4. Major Findings and Recommendations on 
Occupational Experience 
Major findings. Since the summary at the end of Chapter 
IV presents a rather exhaustive statement of the major find-
ings of this survey on occupational experience, only the most 
significant data will be discussed here. 
1. Only 22 per cent (41 respondents) of the entire 
survey group assumed full-time employment without additional 
training beyond high school. (One girl who did not continue 
education beyond high school is not included here because she 
married immediately after graduation and did not seek an 
occupation.) 
2. More girls became employed on a full-time basis 
sooner than boys. In other words, more boys found it nec-
essary to continue advanced training after high school in 
order to obtain the type of occupation they desired than 
-~·19 
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did the girls. 
3. All of the employed group except two (a girl and a 
boy) are working within a 25-mile radius of Swampscott and 
are living at home. Lynn employs the largest number (30) of 
both boys and girls. General Electric employs more respond-
' ents (12) than any other employer. 
The high-school placement services were credited by ,, 
a number of girls as having aided them in obtaining their jobs ,!j 
~ i 
but only one boy felt that the high school had been of assist- 11 
ance to him in locating a position. 
5. Most of the respondents are doing work similar to 
what they had planned in high school, and most of them are 
satisfied with their present positions. 
6. No boys indicated that high school had trained them 
in the skills essential to their present positions. Eleven 
II q 
,· 
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girls attributed the acquisition of job skills to high school '' 
exclusively, but the remainder indicated that their training 
had been received either on the job or as a combination high-
school and on-the-job process. 
7. The boys, as a whole, were earning higher wages than il 
II 
the girls. However, the girls' wages, in general, seem 11 
li 
satisfactory. ~ 
Recommendations. The findings obtained from the response~ ,, 
of the 52 employed graduates make it extremely clear that 
marketable occupational skills taught at Swampscott High 
School are obtained primarily by the girls. Also, other 
\: 
phases of vocational guidance, such as evaluating one's per-
sonality and skills, occupational information, and training 
in obtaining a position, have been experienced primarily by 
girls. This is not surprising, however, since a much larger 
number of girls enroll in the various types of business course~! 
,, 
than do boys. The fact that 33 girls were able to find gain-
fUl employment on the basis of skills attained primarily in 
high school, although in some cases, on the job, attests to 
the effectiveness of Swampscott High School's business 
offerings. 
The author presents the recommendations that follow for 
the consideration of the administrative and teaching staff 
of Swampscott High School. 
1. One of the most frequently repeated recommendations 
made by the respondents as a whole was that help in planning 
future occupations or vocations should be provided for all 
students. Many of them specified that this kind of assist-
ance should at~nt during the ninth grade and be followed up 
systematically throughout high school. One indication of the 
failure of Swampscott High School to reach several students 
in this respect was the fact that the 15 employed male 
respondents said that they had received little help other 
than a development of desirable character traits. 
Within the last two years, much has been accomplished 
in the vocational guidance area at Swampscott High School. 
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are available to all students seeking information on jobs 
and sources of training for jobs. A special unit has been 
incorporated in the English courses of the freshman, sopho-
more, and junior years, whose purpose is to explore system-
atically three vocations, selected on the basis of aptitude 
and interest profiles. Vocational meetings, at which ,, 
:i 
representatives of various vocational fields address intereste~ 
~ :! 
students, are scheduled throughout the year on a weekly or 
bi-weekly basis. 
In spite of the important strides that have already been 
made in the vocational guidance area, there is yet the need 
for an integration of these many services in a systematic 
fashion so that they will form part of the process of 
vocational growth within each student as he continues and 
completes his high-school education. It seems that well-
organized group assistance along vocational lines, such as 
that which is presently offered, or through special course 
in occupations which would meet once a week during the ninth 
and tenth grades and then assume a more prominent place in 
the curriculum in the junior and- senior years, should be 
the goal. 
2. Although the Mechanic . Arts curriculum enrolled only :! 
13 per cent of the total high-school enrollment in 1950-51, st:!ll 
the school has an obligation to provide the -best type of 
training possible in manual skills for the fifty to eighty 
·' 
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education. Recognition of the weaknesses of this educational 
1
i 
,, 
area in the Swampscott High School program has been of long 
standing. It is encouraging to note that automobile 
mechanics equipment is at present being installed and will 
be available for student training shortly. It is the author's 
hope that every possible addition that can be made to improve 
the present facilities of the manual arts department will be 
realized in order that the school may serve this segment 
of the enrollment more effectively than it is. 
3. No single follow-up study bears lasting significance. 
Therefore, the author recommends that the high school sponsor 
regular follow-ups of this nature, as W.i$11 as of a more 
limited kind. Present high-school students should be made 
aware that they may be invited to participate in a survey 
'I 
;I 
in the future. Their responses, made on a knowledge of the ;; 
f i . i :I purpose of the survey, should contain material o s gn~f canoe+ 
Again, in concluding this final section on occupa-
,, 
!I 
'i li 
tional experience, the author would like to stress the import- 1! 
I 
ance of every teacher's awareness that he is teaching indivi- il 
:I 
duals rather than subject matter and that by a oneness of i 
I 
'I purpose--that purpose being the welfare of every boy and girl :1 
who att~ds Swampscott High School--even the loftiest of · 11 
:I 
purposes is within fulfillment. 
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FOREWORD 
ii Regular Attendance Is Fundamental To Success In School. 
11 
II !I One's hit::;h school career j_s one of the most important 
!I i: 
li in life. Now is the time to answer carefully the question, 
1: 
what courses are you going to take next year? In the 
following pages you will find information and courses of 
study. This material plus conferences with your parents, 
il 
11 guidance counselor, home room teachers, and principal, should 
I• 
" ji help you in maldng your decision. 
,I 
If you are an 8th grade student consult your teachers and 
principal. You are welcome to visit the high school and talk 
with us. The guidance counselor at the high school will also 
be glad to assist. 
The record of your high school years, in scholarship, 
attendance 'and citizenship, is a permanent part of our files. 
•i 
We are asked frequently to give information about our students,: 
sometimes many years after graduation. A gocxl high school 
record is a badge of merit. 
At least 4 major subjects or the equivalent (20 points) 
must be carried at all times by all students. 
A student's program should be well-rounded. Plan to 
participate in activities; you will find many to challenge 
your interests such as: music, art, drama, band, athletics, 
The Swampscotts (school paper). 
James H. Dunn 
Principal 
H 
1. 
2. 
6. 
8. 
The number of points required for graduation, 80. For 
members in grade IX, promotion from grade VIII. For 
promotion to grade 10, a minimum of fifteen and one half 
points is required; to grade 11, thirty-five; to grade 12, 
fifty-five, including 11th grade English. In the 12th 
grade a pupil must carry at least 20 points. 
Colleges admit on units, not points. ¢ne (1) unit is 
earned by passing an acceptable subject in which the class ·' 
meets five times a week, or its equivalent, throughout the 
school year. Most colleges require 15-16 units, including 
3-5 units of foreign languages and 2! - 4 units, of 
mathematics. Schools of nursing require a college program,·: 
including biology, civics, and chemistry. The particular 
requirements of a college or school should be noted in 
each instance. 
A "C" average in English is a pre-requisite to the begin-
ning of a foreign language as well as for stenography, 
and for continuation in this latter subject and in a 
foreign language. In each instance, the first year may 
be repeated. 
Physical Education is required of all pupils. 
United States History and a study of the U. s. and 
Massachusetts Constitutions is required of all college 
preparatory pupils in the 12th grade and of all others 
in the 11th. English is a required subject in each grade •. 
Unprepared subjects count one-half their number of 
recitation periods toward diploma points. 
A pupil may choose an elective subject of the preceding 
year if the program permits, and if the subject is 
offered in the curriculum in which the pupil is enrolled. 
Pupils preparing for schools of technology should elect 
mathematics throughout their high school course, and 
physics and chemistry. 
An average of "B" in each subject offered for admission to:: 
college is required in order to secure the scholastic 
recommendation of the school. Most colleges require· a 
partial of complete program of the College Entrance 
Examination Board. A foreign language must be studied 
for at least two years in order to be accepted for college·· 
credit. 
10. 
11. 
12. 
13. 
!i 
It is expected that pupils will continue a sequential 
subject at least two years, provided that an average 
grade of "C" has been received in that subject during 
the preceding year. 
It is advised that every candidate for a diploma complete 
two majors besides English, and two minors (A major means 
three years' work, a minor two years work in a subject.) 
A student preparing for college might well take majors 
in two of these areas: mathematics, science, foreign 
languages, social studies. Prospective engineers should 
major in both mathematics and science. 
A pupil is required to carry four prepared subjects, or 
the equivalent, each year. In case of illness, or other 
individual necessity, arrangement may be made with the 
principal for a lighter schedule. Five years, instead 
of four, should then be planned for graduation from the 
Senior High School. 
Every pupil is expected to attend school every day, when 
physically able, and to remain throughout the session, 
except in case of some emergency which makes dismissal 
imperative. They should aim to be at the building at 
least five minutes before the opening of the session. 
Pupils are expected to be available for the extra 
session every day from 2:15 P. M. to 3:15 P. M. unless 
dismissed at 2:15 o'clock. 
In order to be eligible to participate as a member of an 
inter~scholastic athletic team, a pupil must have a pass-
ing average in fourteen {14) points of prepared work from< 
the beginning of the school year up to the end of the 
regular ranking period next preceding the contest. 
SUGGESTIONS TO PARENTS: 
Success in high school .is dependent upon the following 
factors: ability, interest, aptitude, regular attend-
ance, co-operation of parents with the school and a 
willingness of the pupil to apply himself to his studies. 
I 
Each lesson is so assigned that its adequate preparation ll 
requires from 45 minutes to one hour. The greater part :1 
of this work must be done outside of school, and it is th~ 
obligation of parents to see to it that from 3-4 hours of': 
consistent home study is done daily during the lOth to 
12th years inclusive. Pupils in grade 9 should spend at 
least 2 hours per day in home work. It is impossible 
for pupils to prepare their work adequately in school 
study periods. Parents are especially urged to en-
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courage their children to be prompt and regular in 
attendance. Tardiness and absence are detrimental to 
school work and school citizenship. Too often, we find 
that parents treat school attendance lightly. Extra-
curricular activities are worth while but should not be 
followed so extensively as to interfere with studies, 
for the latter are of paramount importance. 
The co-operation of both parents and pupils in main-
taining high scholastic standards is earnestly 
solicited. 
1_28 
Cp 
SWAMPSCOTT HIGH SCHOOL PROGRAM OF STUDIES :l29 
19.53--19.54 
9th Grade 
ACADEt~IC AND COLLEGE PREPARATORY 
Reg,uired Periods Points Electives Periods 
English 
.5 5 Latin IE 5 
*Algebra I 5 .5 Latin I 5 
-~-.;"Algebra IE 5 5 French I 5 
General Science ~ ~ Home Economics 5 Civics Mech. Drawing 2 
Phys. Ed. (Boys) 2 1 *-::-::-General Math. 5 
Health & Phys. Ed • {Gr)2 1~ 
.;:- Algebra I--For those who have had some Algebra in grade 8 • 
.;:~~- Algebra IE--For those who have not had Algebra in grade 8. 
Points 
.5 
5 
5]. 
22 
1 
5 
*"'H~ General Math.-- For those whose grades and tests in arithmetic 
indicate that they are not ready for Algebra. 
Latin IE--For those who have not had Latin in grade 8. 
ELECTIVES: Choose a 5 period subject or its equivalent 
in periods. 
SWAMPSCOTT HIGH SCHOOL--PROGRAM OF STUDIES 
1953--COLLEGE PREPARATORY CURRICULUM--19.54 
lOth Grade 
Required Periods Points Electives Periods 
English II 5 5 Latin II 5 
Physical Ed. 2 1 French I or II 5 
Spanish I 5 
Note: Elect at least three five- Algebra I 
.5 
point subjects. (Algebra II 2 
(Geometry II 3 
Biology 5 
Modern World History 5 
Home Economics 2 
Note: Spanish I may be el~cted by Art 3 
those who attained a C aver- Choral Music 1 
age in language the preced- Band 3 
ing year and.plan to carry Speech I 
.5 
it two years. .;:--><-General Math. I 5 
Points 
5 
5 
5 
5 
2 
3 
.5 
5 
1 
or 2 1.1. 
.!.2 
2]. 
12 
.5 
5 
or 
SWAMPSCOTT HIGH SCHOOL--PROGRAM OF STUDIES 
1953--COLLEGE PREPARATORY CURRICULUM--1954 
lOth Grade Continued 
~H~eneral Mathematics for those not going to a senior college. 
~ This course acceptable to'most junior colleges, some teacher's 
colleges and other special schools. The course is designed to 
give a mastery of the basic mathematical essentials of arith-
met~c, algebra and geometry and to relate them as directly as· 
possible to immediate use in every day life. A 2 year course, 
the second part will be offered next year in grade XI. 
SWAMPSCOTT HIGH SCHOOL--PROGRAM OF STUDIES 
1953--COLLEGE PREPARATORY CURRICULUM--1954 
11th Grade 
:130 
Required Periods Points Elective Periods Points 
English III 5 
Physical Education 2 
Note: Elect at least three 
five-point subjects. 
5 
1 
~~:-General Math II 
Latin II 
Latin III 
Spanish I 
French II 
French III 
(Algebra III 
(Geometry III 
~:-(Algebra. II 
-~ (Geometry II 
Chemistry 
Home Economics 
Choral Music 
Art 
Band 
Speech I 
Spanish II 
Speech II 
Modern World History 
-::--~H:-General Business 
5 
5 
5 
5 
5 
5 
2 
3 
3 
2 
6 
2 
1 
3 
3 
5 
5 
3 
5 
5 
*For those who have not had Algebra II and Geometry II. 
~~~General Mathematics II--open to those who have had General 
Mathematics I or who have the 
or 2 
approval of the mathematics department 
~:--:<-*General Business--Pupils who wish to elect General Business 
must first obtain permission from the Head 
of the Business Department. 
5 
5 
5 
5 
5 
5 
2 
3 
3 
2 
5 
1 
],. 
21 lz- or 1 
5 
5 
5 
3 
5 
5 
'r· Required 
English IV 
SWAMPSCOTT HIGH SCHOOL--PROGRAM ~ STUDIES 
1953--COLLEGE PREPARATORY CURRICULUM--1954 
12 Grade 
Periods Points Elective Periods 
5 5 Modern w. History 5 Spanish II 5 
Latin IV 5 
French III 5 
French IV 5 (Algebra. III 3 (Geometry III 2 (Solid Geometry 2 
(Trigonometry 3 
Physics 6 
Chemistry 6 (Home Nursing 
(and Nutrition 5 
Typewriting I 5 
Home Economics 2 
t31 
Points 
5 
5 
5 
5 
5 
3 
2 
2 
3 
5 
5 
5:1. 22 
1 
Art 3 or 2 12-.. :1.2 or 1 Choral Music 1 
Band 3 
Speech II 3 
Speech I 5 
i~Aritbmetic Review 
~~o be elected by candidates 
NUrsing 
i~~·General Business 5 
General Business - Pupils who wish to elect this subject must 
.first obtain the permission of the Head 
of the Business Department. 
2:1. l:a 
3 
5 
3 
.for 
5 
Required 
SWAMPSCOTT HIGH SCHOOL--PROGRAM OF STUDIES 
1953--BUSINESS CURRICULUM--1954 
9th Grade 
Periods Points Elective 
132 
Periods Pts. 
English ~ ~ Art 2 or more Civics French I G 5 General Science 5 5 -:~Home Eoonomics 2 
General Business 5 5 Band 1~ 
Note: Must carry 5 major subjects, one to be chosen from among the 
electives. 
* Elect 2 or more periods. 
SWAMPSCOTT HIGH SCHOOL--PROGRAM OF STUDIES 
1953--BUSINESS CURRICULUlA--1954 
Required 
English II 
Bookkeeping I. 
Economic Geog. 
Typewriting I 
Physical Education 
lOth Grade 
Periods Points 
5 5 
5 5 g ~t 
2 1 
Note: Elect at least 5 points 
of elective subjects. 
Elective 
French II 
Spanish I 
World History 
Biology 
Home Economics 
Art 
Speech I 
SWAMPSCOTT HIGH SCHOOL--PROGRAM CF STUDIES 
1953--BUSINESS CURRICULUM--1954 
Required 
English III 
u.s. History 
Consumer Education 
Physical Education 
11th Grade 
Periods Points 
5 
5 
5 
2 
5 § 
1 
Elective 
Bookkeeping II 
Stenography! 
Typewriting II & 
Office Machines 
Home Economics 
Art 
Choral Music 
Band 
Speech I 
Speech II 
Periods Pts. 
5 5 
5 5 g 5 5 
2 1 
3 or 2 1~ 
5 5 
Periods Pts. 
5 
5 
5 
2 
3 or 2 
1 
3 
5 
3 
5 
5 
Note: 1~ 
2. 
Elect at least 5 points of elective subjects. 
Stenography I may be elected by juniors and seniors who 
have passed Typewriting I and are electing Typewriting II, 
and whose average grade in English is C or higher; 
Typewriting II may be elected without stenography. 
or: 
SWAMPSCOTT HIGH SCHOOL--PROGRAM OF STUDIES 
1953--Business Curriculum--1954 
12th Grade 
1. Pupils may register in one or two groups--Stenographic, or 
Clerical. The latter to include those students who have had two 
years of bookkeeping. 
2. In order to register in the clerical group, a pupil must 
have passed Typewriting 11. 
3. In either group, elect one five-point subject. 
4. Current problems may be elected only by those who have passed 
United States History. 
STENOGRAPHIC 
_133 
Required Periods Points Elective Periods Points 
English IV 5 g Current Problems g § Economics and Law ~ Salesmanship Stenography VI 5 Home Economics 5 5 
Stenographic Practice 3 1~ Art 3 or 2 1~ 
Ofrice Machines 2 1 Choral Music 1 ~-2l. Physical Education 2 1 Band 3 ~2 Sneech 1 5 
Arithmetic Review 3 3 
Speech II 3 3 
CLERICAL 
Required Periods Points Elective Periods Points 
English IV 5 5 Current Problems 5 5 
Economics and Law 5 5 Salesmanship 5 5 
Orfice Practice 10 5 Home Nursing 
Physical Education 5 5 and Nutrition 5 5 
Home Eoo nomics 2 1 
Art 3 - 2 1.1.. 
Choral Music 1 li 
Band 3 1l 
Speech 1 5 5 
Speech II 3 3 
Arithmetic Review 3 3 
- 1 
- 1 
-~~ 
~' 
SWAMPSCOTT HIGH SCHOOL--PROGRAM OF STUDIES 
1953--INDUSTRIAL ARTS--1954 
9th Grade 
:t34 
Required Periods Points Electives Periods Points 
English I 5 5 Choral Music 
General Science ~ 41 ~~*Art Civics Band Shop Practice 22 
1 lt 
Mechanical Drawing 2 1 
Arithmetic or Algebra I 5 5 
Physical Education 2 1 
Note: Boys who plan to take Apprentice courses in Industrial Plants 
must elect Algebra. 
~~Pupils who have not attained a C average are advised not to elect 
Algebra. 
-:H~·May be elected for 2 or more periods. 
lOth Grade 
Reguired Periods Points Electives Periods Points 
English II 5 5 Spanish I 5 5 
Shop Practice II 5 2! Algebra I or 5 5 
Mech. Drawing g 2! (Algebra II 2 2 Shop Math. I 5 (Geometry II 3 3 
Physical Education 2 1 World History 5 5 
Biology 5 5 
Art 3 or 2 1* 
li 
or 1 
Band 3 
Speech I 5 
Choral Music 1 
Note: 1~ 
2. 
Elect at least 5 points of elective subjects. 
Those who wish to prepare for the General Electric 
Apprentice school should elect algebra. 
11th Grade 
Required Periods Points Electives Periods 
English III 5 5 Consumer Educ • 5 
u. s. History 5 51.. Algebra II 2 Shop Practice III 5 2~ Geometry __ If 3 Mech. Drawing II 5 2z- 3 
f 
2 
Points 
5 
2 
3 
Physical Training 2 1 
!lgebra .L 
rt · · 3 or 2 3~ lz- or 1 
Shop Math. II 5 5 horal Music 1 1 21 Band 3 lz-
Speech I 5 5 Speech II 3 3 
SWAMPSCOTT HIGH SCHOOL--PROGRAM OF STUDIES 
1953--MECHANIC ARTS CURRICULUM--1954 
12th Grade 
Reo,J.ired Periods Points Elective Pe1 ... j_o0.s 
English IV 5 
Applied Science t Mechanical Drawing 
Physical Education 2 
Note: Elect two five-point 
subjects. 
5 
5 
2 
1 
Current Problems may be 
elected only by those who 
have passed u. s. History. 
Algebra III 3 
Geometry or 
Solid Geometry 2 
Trigonometry 3 
Current Problems 5 
Salesmanship 5 
Art 3 or 
Choral Music 1 
Band 3 
Speech I 5 
Speech II 3 
1_35 
Points 
---
3 
2 
3 
5 
5J. 2 l:z or 1 J. 
2J. 12 
5 
3 
.. - . .. 
SWAMPSCOTT HIGH SCHOOL--PROGRAM OF STUDIES 
1953--HOME ECONOMICS CURRICULUM--1954 
9th Grade 
Required 
English I 
General Science 
Civics 
Periods Points 
5 
ff ~ 
Elective 
Art 
Choral Music 
Band 
Periods 
3 or 2 
1 
Points 
11... or 1 2! 
1~ 
~-Home Economics 
Arithmetic 
Health and Physical 
Education 
5 
2 
2 
5 
1 
3 
*Home Economics may·be elected for 8 periods if there are enough to 
form a class group. 
lOth Grade 
Required Periods Points Elective Periods Points 
English II 
tt 
5 Spanish I 5 5 (Cooking I 2 Biology § 5 (Sewing I 2 Bookkeeping I 5~ (Textiles I 2 1 Typewriting I 5 ~ 
Physical Education 2 1 Modern World History 5 5 
Art 3 or 2 11... or J 2 
Choral Music 1 ~ 2~ Band 3 12 
Speech I 5 5 
Note: Elect at least two five-point subjects. 
11th Grade 
Required Periods Points Elective Periods Points 
English III 5 5 Art 3 or 2 It 
u.s. History 5 5 Choral Music 1 t.l. Consumer Education 
E 
5 Ba.na 3 12 (Cooking II 2 Speech I 5 5 ( se,"ling II 2 Speech II 3 3 (Homemaking 2 1 General Bus. 5 5 
Physical Education 2 1 
12th Grade 
Required Periods Points Elective Periods Points 
English IV 
ff 
5 
Cooking III 2 
Sewing III 2 
Home Membership 2 1 
Physical Education 2 1 
Note: Elect at least·two five-
point subjects. 
Current Problems may be elected 
only by those who have passed 
u.s. History. 
Modern World Hist. 5 
Current Problems 5 
Economics and Law 5 
Salesmanship 5 
Home Nursing and 
Nutrition 
Art 
Choral Music 
Band 
Speech I 
Speech II 
~~General Business 
5 
3 or 2 
1 
3 
5 
3 
5 
5 § 
5 
General Business--permission to elect this 
from the Head of the Business Department. 
subject must be obtained 
or . 
-APPENDIX B :t37 
Dear Teachers, 
Here is a sample and very tentative questionnaire form contain-
ing the types of questions that might be posed to the graduates. I 
thought it might be helpful if I could give you an idea or typical 
questions so that we could discuss what modifications might be 
necessary before a final form is sent out. Will you look this 
over and make any objections or additions which you think might 
improve the final form in any way. 
I Preliminary Information (Pleas~ check) 
Sex: Male~Female__ Age last birthday __ Veteran __ Member of Armed 
Forces Married Single Divorced Now employed? Full-time 
- - - - - -
Part-time Housewife In school __ Physically handicapped __ 
II Educational Information 
Course followed in high school: College General Commercial 
or Business Mecnanic Arts 
--
Last grade completed when leaving school: 9 10 11 12 
-- - -
Reason for leaving high school: 
Graduated 
Failing --
Support-,amily __ 
Moved away 
Not interested in school 
Other (specify) __ 
Age when you left high school __ 
Desire to work 
Poor health 
If you have attended any school or training institution since 
leaving high school, please list below. 
Name of School Course Length of Course 
From To 
Completed 
Yes No 
What was your vocation preference when you were in high school? 
( Such as teaching, law, medicine, business, etc.) 
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Has your vocational preference changed now? Yes 
now? 
No What is it 
--------------------------
Did you like school? Very much Indifferent Disliked it 
- - - -
What subjects did you not take in high school, but for which you have 
since felt a need or wished you had taken? 
--------------------------
Do you think that more specific vocational training would have benefited 
you? Yes No If yes, what in particular? 
-------------------------Of the subjects which you took in high school, which did you like the 
best? Which ones do you think have been most or least valuable to you 
since leaving high school? 
Subjects Subjects Taken Most Liked Most Valuable Least Valuable 
(List of 
subjects to 
be given) 
What extra-curricular activities did you participate in while in high 
school? 
-------------------------------------------------------------------
List, in order, the three activities you consider to have been most 
valuable to you•---------------------------------------------------------
What changes, if any, would you recommend be made in the courses of 
study? {subjects offered and the amount of time required in subjects 
offered. Draw from your own difficulties and job regulations since 
you left school). 
Work Information 
Did you take any employment tests to secure your job or jobs? (such as 
shorthand, typing, arithmetic, English, or punctuation tests) 
Yes No If yes, please fill in the following: Type of test ______ _ 
--- --- Name of company giving the test 
------------------
List below all the full-time positions you have held since leaving 
high school. 
Where Employed Position Held From To Duties Performed 
Reasons for leaving (such as no work, left to marry, better posi-
tion, etc.) 
How much time elapsed between leaving high school and securing your 
first full-time job? days weeks months no time 
How did you secure your first full-time Job? through high school 
placement by personal application ____ employment agency 
answered a-newspaper ad friend or relative 
J_39 
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Did your employer put you through a period of training when you first 
started working? Yes No For how long?_·--~-------·-
\7hcre did you get your training for your present job? 
-------------------
With whom did you talk at high school who helped you with your voca-
tional or occupational problems? 
-------------------------------------
What did you find the most difficult phase or securing your job? 
locating one writing a letter of application employment inter-
view becoming acquainted with job duties and surroundings 
------
Are you satisfied with your present job? Yes No ___ If no, why not? 
Note to teachers: 
This form is not complete, as you can see. What questions do 
you think are of little or no value? Cross those out. Do you think 
that questions concerning specific subjects and their preparatory 
value for college or additional training would be worth including? 
I'd welcome any criticisms or suggestions you might have. 
"Pat" McCormack 
Dear ~/f-e~ 
Swampscott High School 
February 12, 1952 
Do you remember, baclr in your high school days, when you 
used to indulge in a few private remarks on "what t"l'lis school 
needs"? Believe it or not, we're very much interested in your 
views on this subject--right nowl 
This year we have over 4oo students attending ~w~apscott 
High School, Many of these boys and girls are wondering, as 
you used to, what they'll be doing in the future. 
We're writing to all the members of your class, asking 
you to let us know what kinds of jobs or training you have ob-
tained since leaving high school and how you feel about the 
preparation Swampscott High School gave you. Be frank in your 
remarks. They will help us to better judge the effectiveness 
of our present program. 
The enclosed questionnaire will probably take ten or fif'- ;; 
teen minutes of your time. You can be sure, though, that we 
greatly appreciate your help. 
Should you be interested in the results of this survey, 
we plan to make them available at the High School office by 
next June. Best wishes for your personal success. 
P.s. Why not fill this 
S inc. erely yours, D · (j · 
c ~ ·~~A.(. (?;;::: ff(1~c4 ~~ 
I . questionnaire out right now? 
j_.Jo 
I' 
H 
__ ·oc~-=-'~-'-T- ·-- _-' 
il 
,, 
SWAMPSCOTT HIGH SCHOOL 
SWAMPSCOTT, MASS. 
September 11, 1952 
~Dear ~; 
If you have talked with any members of the Class of 1950 re-
cently, they have probably told you about the survey in which 
they are participating. The excellent response from the mem-
., bers of this class has been most gratifying. To complete the 
survey, we are contacting all the members of your class within 
the next few weeks. 
Enclosed with this letter is a questionnaire, which we should 
lilce you to fill out and return within the next few days. From 
your replies and comments we are planning to evaluate the ef-
fectiveness of the Swampscott High School program of education.'! 
Your honest, specific comments and replies will be greatly ap- · 
preciated. 
This year there are 500 students attending Swampscott High 
School. Will you help us to guarantee the best type of train-
ing to these boys and girls and to future students by sharing 
some of your experience at school or on the job with us? 
A copy of the results of the survey will be available at the 
High School-office next June. Thank you sincerely for your 
cooperation. 
Very truly yours, 
IJ.~ I 
ncipal 
~( rrrL1M-8 ~ 
Instructor 
A~) 
• 
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STUDY OF FORMER STUDENTS AT SWA1iPSCOTT HIGH SCHOOL 
I ( NOTE: YOUR ANSWERS WILL BE CONSIDERED CONFIDENTIAL. THEY WIL~ 
BE USED ONLY FOR STATISTICAL PURPOSES AND FOR THE IMPROVEMENT :: 
OF OUR SCHOOL PROGRAM. . 
DIP.ECTIONS: :: MOST OF THESE QUESTIONS CAN BE ANSWERED BY SIMPLY~i 
PLACING A CHECK ( /) IN THE PROPER PLACE. THE I! 
OTHERS CAN BE COMPLEI'ED BY BRIEF PHRASES OR !! 
SElfrENCES. 11 
i 
'I 
Your Name • • •.•.•.•••••..•.•.• • • • •.• • •••••. • Date • •••••••.•.•• ·J: 
Present Address •.. ........................................... ·· IJ 
Name before marriage • ........................................• !i 
Year you graduated •..•.••.•••...•••••••• or dropped out •••.•.•• 
1. Are you (please check one) 
(1) Single..... . 
(2) Married ••• {If married, how many children do you have? 1J (3) Divorced or separated..... !i 
2. What are you now doing? (please check one or more) 
(1) member of armed forces ••••• 
(2) in school--full time (outside of armed forces) ••••• 
()) in school--part time (outside of armed forces) ••••• 
(4) now employed--full time ••••• part time ••••••••••••• 
(5) housewife (6) not working but looking for work •••.•.•.••.•••.•••• 
(7) not working and not looking for job •••.•••••••••.•• 
YOUR WORK EXPERIENCE (to be answered by only those who have ·: 
---- ---- worked full time since leaving high school) 
3. 
---- ---- ' 
:j 
Please list, in order, all the full-time jobs you have had': 
since leaving high school. (Do not include jobs held only ' 
during sunnner vacations). - --- Major 
Name of Firm Address Occupational Title Dates Duties ! 
----
., 
I 
Ex.: G.Electric Co. ___ st.Lynn Stenographer Fr.June '50 Dicta-i 
To Jan., '51 phone I: 
1. 
2. 
3 • --- -. - -- ------- ---- - . -. ---------
Work 
:• 
-··- p·-1 
I 
-~==--'--"-- += ----------
1. 
" L 
I 
-2-
2. If you have changed jobs, for what reason(s)? 
1. 
?.. 
3. 
4~ 5. 
3. Are 
1~ 
2. 
for better pay ••...•••• 
d:i.dn It 2-:iJ.::e thA work ••• 
didn't like my boss •••• 
didn 1 t like the people I worked with ••••• 
wasn't able to do the work satisfactorily ••••• 
you satisfied with your present job? 
Yes ••••• 
No •••••. 
\fuy? •••••••••••••••••••••••••••••••••••• 'i 
Why not? .. .............................• : 
4. How long after leaving high school did you wait before 
finding your first job? 
1. 
2. 
~: 5. 
no time ••••••• 
one month ••••• 
two months •••• 
three months ••. 
longer (state) •••••• 
5. How did you secure your first full-time job? 
1. 
2~ 
a: 
5. 
6. 
High school placement ••••• 
personal application •••••• 
employment agency •.......• 
response to newspaper advertisement •••••• 
friends or relatives •••••• 
other (state) ••...••.•.••• 
6. Did you take any employment tests to secure your job or 
jobs? (such as shorthand, typing, arithmetic, English, 
or punctuation) 
1. Yes •••• Type of test • ................................ 
Name of company or firm administering the tes~ 
2. No ••..• . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
7. Where did you get your training for your present job? 
high school ••..•.•...••• 
training school beyond high school •••.•.•• 
on the job •. ............... 
other (state briefly) ••••.•••••.•....••.•• 
=-=-=-~"-=-=,~=''-"""" - ~ ==-- ~=-=-c:_-o ~=-~~-
!: 
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8. Do you feel that the high school was a help to you in your 
vocational preparation? 
1. Yes ••••• 
2. In what way or ways? ••.•.••• 
a. training in skills needed •••••••••.•••••..••• 
b. instruction in job getting ••••.•.•.•......... 
c. development of p~rsonal traits necessary to 
succeed on the job ••••.••• 
d. assistance in evaluating your skills and personal 
traits to enable you to make a successful job 
choice •........... 
e. other··{state) •••••••..••••••••• 
3. No •• ••••••••• 
9. Is your vocational preference the same now as it was in 
high school? 
1. Yes •••.• 
2. No •••••• What made you change your choice? 
10. Is your weekly salary between 
a. 
b. 
$20-,30 •••.• 
31-40 ••••• 
e. 
c ~ 40-50 ••••• 
d. ,50-60 ••••• 
above 60 •.•.•• 
YOUR EDUCATIONAL ·EXPERIENCE 
11. Please list below any additional education you have had 
since leaving this school. Include postgraduate work, . 
correspondence courses' private lessons, trade or business;: 
school, apprenticeship, junior college, college, or ·any 
other type of education. · 
Course you took Date Entered Date Diplo-
Fini- ma degree[: 
Name of School 
shed 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
(If more space is needed, write "over" and use the back of 
this page.) 
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12. Ir you are planning to seek any further education beyond 
that stated above, please list ••••••••••••••••••••.•.••• 
13. For what occupation are you now preparing yourselr? •.•.• 
14. What did you rind to be the most dirricult phase(s) or 
your adjustment to college lire or to your advanced 
training? 
1. Learning how to study ••••• 
2. Discovering what was expected or you by the 
!' 1_45 
insti'1.1ctor ... ........................................ · 
3. Meetine the competition or your rellow students ••.••• · 4. Getting used to dorm lire or a roommate ••.•.•...•••••. 
5. Ir there were other problems, please list them ••••••• 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . i! 
li lr:' II 7• or the subjects which you studied in high school, which 
did you continue in college? For how many years? 
1. 
2. 
3. 
4. 
Subject Years Studied 
-------------------------------
16. or all the subjects studied and activities in which you 
participated while in high school, which do you consider 
have most and o~ least value to you in all phases or 
your daily life? List in order or their importance. 
Greatest Value Least Value 
Subjects Activities Subjects Activities 
1. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
2. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
3. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
17. ~Vhat community or school clubs, organizations, and 
activities do you now take part in? •••.•..••••.•••.••..• 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
!I 
'i h 
li 
18. 
-5-
THIS IS A VERY IMPORTANT QUESTI01T FOR THOSE WHO DROPPED 
OUT <F SCHOOL BEFOH~ GRAIXJATION. Will you state very 
frankly the real reason or reasons why you left school? 
Your honest answers will help to improve the school. 
Other studies of drop-outs mow that among the reasons 
why students leave school are financial need, ill health, 
dislike of school or teachers, failure in courses, desire;' 
to go to work, marriage, or a change in residence. But 'l 
thinlr through your mm ex-Derience and give the reasons '· 
why you withdrew. 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
vVhat help, other than subjects offered, could high school i\ 
have given you, v1hich it did not provide? •••••••.•••..•• l! 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
20. \Vhat suggestions can you give for the improvement of 
subjects now offered at the high school? 
Subjects S¥5gestions for Improvement 
1. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
2. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
21. In the light of your O\m experience, what do you consider!/ 
to be one of the greatest needs of the high school boys · 
and girls of Swampscott? 
22. 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Are there any ways in which you feel that the high school 
should offer assistance or services to its graduates or 
former students? 
1. 
2. 
If' 
Yes •••• 
No ••••• 
fically 
you said ~~ would you be willing to state speci-
your ideas on this subject? 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . ... 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
THANK YOU FOR YOUR HELP AND COOPERATION 
1.417 
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